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- PREFACE

In 1975, St, Olaf College received a grant from the Andrew W. Mellon Foun-
dation to support a thrae-year program entitled "Women in Careers: A Changing
Perspective." The prograw was designed to develop '"mew awareness and senmsitivity
toward changing roles of yomeh apd men among a variety of audiences, including
students, faculty, adwinistrators, spouses of faculty, and pafEﬁts,”l wich an
emphasis on enlarging the pevspectives of vomen students concerning careers and
the possibilities of different life-styles regarding marriage and children. The
major components of this program were:

1) a Career Advisory Panel made up of tép women successful in carears
not often chosen by women, who participated in a variety of programs
and activities designed for St, Qlaf students, faculty, administrators
and others;

2) an annual scholar-in~residence who worked with a S, Olag faculty
member during our January Interim, taught a course related to women's
studies or the chapnging roles of women and men, and made presentations
to a variety of audiarices;

3) summer study grants which enabled faculty to do research om topics
related to women's studies or the changing roles of women and men; and

4) a Career Counselor who coordinated the activities of the Career
Advisory Panel as well as planning programs and counseling individual
aﬁudengg in such areas as life planning, job search strategies, and

issues related to changing sex roles,

lietter from Dean William C. Nelsen, St. 0laf College, to Ms. Claire List,
Andrew W. Mellon Foundatiom, February L1, 1975,



In order to assess the impact of this grant program on St. Olaf College,

a variety of measures were usgdg During the three years of the grant ye
gathered and analyzed data on students' choice of major and career plans, col-
lected written evaluations of many programs and activities, and counducted two
actitude surveys. The results of this research are presented in three reports:
Repart l: Oeccupacional Plans and Choice of Major of

St. 0laf Students, 1974-1977

Report 2: Attitudes of St. Olaf Students Toward the Roles
of Women and Men, 1976 and 13%78

Report 3: TImpact of the Career Counselor and the
Career Advisory Panel

The conclusion presents a summary of tha research presented in these three

reports and an assessment of the overall impact of the program.




REPORT 1

OCCUPATIONAL PLANS
AND CHOICE OF MAJOR
OF ST. OLAF STUDENTS

1974 - 1977



OCCUPATIONAL PLANS AND CHOICE OF MAJOR
OF ST. OLAF STUDENTS, 1974-1977

ABSTRACT

Analyses were made of: 1) the immediate post-baccalaureate occupations
of St. Olaf seniors (both male and female) who graduated from 1974 through
1977, 2) cthe undergraduate majors of seniors who graduated in 1974 and 1977,
and 3) the graduate majors chosen by those students in the classes of 1974
through 1977 who planned to enter graduate school.

These analyses of the occupational and major choices made by St. Olaf
graduates from 1974 to 1977 indicated some change on the part of women students
away from traditional sex role expectations: in 1977, fewer women chose to be-
come nurses and teachers, fewer chose to pursue gfaduaié study in predomipantly
female fields, and more chose to major in predominantly male undergraduate
fields than in 1974. There was no indication, however, that the men became any
less traditional in their choices; in fact, thé percentage of men choosing pre-
daminaﬂtly male majors, both graduate and undergraduate, increased batween 1974

and 1977,



One of the goals of the 'Women in Careers' program was to free students
from pressures to select majors and careers consistent with traditiomal sex-role
expectations. If we assume that many of the choices made by students have been,
and still are, overly influenced by these pressures to conform to societal
expectations, then, if this goal were mat, we would expect to find a reduction
in the total number of students selecting majors and careers that conform with
traditional sex-role expectations. The expactation of such a reduction does
not mean, however, that it was an objective of the program to discourage any
given individuals from selecting majors and careers traditional to their sex;
the program was designed to provide studsnts with more options, not to pressure
them into choosing non-traditional optious.

In order to determine whether there was a reduction in the number of stu-
dents sélegsing majors and careers tradiciomal to their sex, we analyzed the
immediate post-baccalaureate occupations of St. Olaf seniors (male and female)
who graduated frow 1974 through 1977, the undergraduate majors of seniors wﬁa
graduated in 1974 and 1977, and the graduate majors chosen by thosa students in
the classes of 1974 through 1977 who planned to enter graduate school.

Since the "Women in Carecers' program began in the 1975-76 school yoar, stu=
dents who graduated in 1974 and 1975 had no exposure to the program. For atudents
who graduated in 1976, the program was in operation during their semior year, and
for students who graduated in 1977, the program was in operation during their
junior and senior years. Thus, 1f the choices of the classes of 1974 and 1975
differ from those of the classes of 1976 and especially 1977, these differences

might be due in part to the "Women in Careers" program.




Using these measures to assess the impact of the ''Women in Careers'' pro-
gram presents several problems. OUme is that there are many factors which in-
fluence students' choice of major and career, such as family attitudes and
values, high school experience, prevailing attitudes towards various majors
and careers, etc. These outside factors might be strong enough to mask any
effects of the ''Women in Careers' program. A second problem is that the classes
studied were not exposed to the program for their entire college career; the
1977 graduates were only exposed to the program in their juﬂiéf-aﬂd genior years,
and many may have had their plans set by that stage in their college career.

The class of 1979 will be the first class to have been exposed to the program
(or its continuation) for their entire four years at St. Olaf.

A third problem with using these measures to assess the progran's impact
is that the classes being compared may have come te St. 0Olaf with initial dif-
ferences which affected their choice of major and career. Bacause of gall these
difficuleies, the analyses presented in this report should be considered oaly a

rough measure of the impact of the "Women in Careers'' program.

Occypations of St. Olaf Graduates, 1974-1977

In order to determine whether the classes of 1976 and 1977 differed in occu-
pational choice from the classes of 1974 and 1975, we analyzed the immediate
post=baccalaureate occupations of St. Olaf students who graduated in these yvears.
The information used in this amalysis was gathered by the Office of Career Plan-
ning and Placement by a questionnaire distributed to the wembers of each class
at graduation. To those students whose plans were indefinite at graduation, a
follow-up questionnaire was mailed in August and, wheu necessary, again in Novem-
ber. Thus, our analysis is based on the ;gcupaiianal plans of scudents up to
the November after graduation. Those students who indicaced employment as their

primary occupation were classified by the Office of Educatiocmal Research

>



according to type of emplayment.L Examples of occupations classified in each
category are as follows:

Professional: engineer, high level position in government, business
or industry, medicine, law, college or university teaching, ministry

Semiprofessional: nurse, teacher, social worker, Peace Corps volun-
tear, dietition, statisticlan, business manager in large concern

High White Collar: insurance agent, sales representative, store manager,
head resident, radio announcer, piano teacher, lab assistant

Low White Collar: «clerical or sales worker, techuician

Skilled Manual: baker, carpenter, painter

Semiskilled: bartender, bus driver, cook
Unskilled: cafeteria worker, domestic, waiter
Table 1 shows the immediate post-baccalau:reate occupations of 3tc, 0laf stu-
dents who graduaced in 1974 Eh:éugh 1977, classified according to this system,
In general, the table shows very little change in the occupatrional choice of 7
St. Olaf seniors, male or female, during this four-year period. For the male
graduates, the changes between 1974 and 1977 are very small, and there appears
to be as much variation between any two years during this period as there is
between the first year and the last. For the female students, there is slightly
more evidence of change or consistent trends over thils period; however, there is
no strong evidence that the occupational choice of the 1976 and 1977 famale
gfaﬂuatésiwas less influenced by traditiomal sex-role expectations than that of
their 1974 and 1%75 counterparts.
There was a decrease in the percentage of female students choosing the
typically~female occupations of teaching and nursing (down from 31.3% of the

class of 1974 to only 22.7% of the class of 1977), but the inerease in "other

Lthe classification system used was developed by the Center for Research
and Development in Higher Education at the University of California at Berkeley.
1t was based on several sources, including the Dictiomary of Occupational Titles
and the work of Otis Dudley Duncan. - - ' )
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semlprofessional” areas was not large (up from 2.8% of the class of 1974 to
4,2% of the class of 1977). The percentage of women going on to graduate and
professional school actually decreased during this period (down from 24.6% of
the class of 1974 to 19.67% of the class of 1977). Since the percentage of male
graduates going on to graduate school also decreased during this period, the de-
crease in the women's graduate school attendance may have been due in part to a
general trend away from graduate school as a result of a weakening labor market
for persons with many advanced degrees. During each of these four years, the
male raﬁe of graduate school attendauce was approximately twice that of the fe-
male rate.

If fewer women graduates were entering semiprofessional occupations and
entering graduate or professional school in 1977 chan in 1974, what were they
doing instead? Slight inecreases in 1977 were found in the parcentages pursu-
ing further undergraduate education (6.2% in 1977, compared with 2.1% in 1974)
and those who were still undecided (27.7% in 1977; 22.1% in 1974). In L977,
higher percentages of women than men fell into these two categories (only 3.7%
of the 1977 men were pursuing further undergraduate education; 22,3% were still
indefinite about their plans). In 1974, however, slightly higher percentages of
men than women fell into these two categories.

It is difficult to interpret the implication of these changes in the occupa-
tional choices of St. Olaf's women graduates without knowing what will happen to
those who indicated chey were still indefinite and those who entered low-level
"temporary jobs.'" A follow-up study of studeuts 5 or 10 years after graduatiom
would provide a much more meaningful wmeasure of the possible effects of the
"Women in Careers' program on the occcupational choice and attalmment of Se. Olaf

women than this analysis of immediate post-baccalaureate plans.

| 2
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Choice of Major

The undergraduate majors of the classes of 1974 and 1977 were analyzed by
classifying each major as being predominantly male, approximately equal, or pre-
dominantly female, acecording to the percentage of each sex receiving a bacca-
laureate degree in that field in 1974-75.2 Majors consisting of more tham 66%
of aither sex were considered predominantly male or female; majors consisting
of less than 667 of both sexes were considered approximately equal. Examples of
majors classified as being predominantly male are: chemistry, economics, philoso=
phy, physics, political science, and religion. Examples of majors classified as
being approximately equal male/female are: biology, English, history, math,
music, psychology, sociology. Examples of majors classified as being predomi-
nantly female are: French, German, Spanish, home economics, and nursing.

Table 2 shows the undergraduate majors of men and women graduates of 1974
and 1977 by type of major, using this method of classification, As this table
indicates, a higher percentage of both male and female graduates had completed
predominantly male majors im 1977 than in 1974, though the increase was larger
for women than it was for men. The women showed no decrease in the precentage
choosing predominantly female majors, but they did show a decrease in the number
choosing approximately equal majors. Even though there was no decrease in the
percentage of women choosing predominantly female majors, the increase in the
number selecting predominantly male majors indicates that some of the 1977 women
graduates may have been less influenced by sex-role expectations than the 1974
women graduates.

The graduate majors chosen by those students in the classes of 1974=1977 who

planned to enter graduate school were also classified as being predominantly male,

2gource of data: Sclentific Manpower Commission, Professional Women and
Minorities. '"Bachelor's, Master's, Doctor's Degrees conferred by Sex and
Fleld, U.5., 1974-75", Table G-D-3c, July, 1977, pp. 52.8 - 52.9,.
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approximacely equal, or predominantly female, according to the percentages of
graduate dégigés acarded £o each fex ip that field in 1974-75.2 As was done yith
undergraduates majoxs, f£ields consdisting of more than 667 of either sex were com-.
sidered predonimntly male or female, and flelds conslstimg of less than 66% of

both sexes wesre comsidered approxima tely equal. Examples 0F predominantly male

graduate majors ac cording to this de fipition are: medicipe, law, business adpin-
{stration, chemistay, computer scien<e, theology, and bioRogy, Examples of

approxlmacelyr equa 1| graduate majoTs are sociology , music, lingeistics, foreign
languages, arad edu<ation. Examples of predomimantly femle graduate majors are
library scierace, nutrition, and pursing. Note that moc 3l fields are classi-
fled the game as gtaduate and upndergraduate majors, For example, blology was

classified as a preedoninantly malé major for graduare study, although it was

Same as gbove

Source of data:z
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comsiclerad g ipootoxdmtely eq-wl -mjor for undergraduate study.
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ing predoeningentls farmla gradugte Helds, with a corresponding increase ia the
parceritaz e op=mtering aApproxisac ely wual flalds. Thus, although the number of
yomen enterir=g giduzte shool rela.tive £o men did not improva from 1274 to 1977,

the pmjor3 cpmoserz by those vho did plan to go show some change away from tradi-

ticnl set-reule epacstationia
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In summAry, the occupational and major choices made by St. Olaf graduates
from 1974 o 1977 indicate some change on the part of women students away from
traditional sex role expectations: in L977, fewer women chose to become
nurses and teachers and to pursue graduate study in predominantly female fields
than in 1974, and more chose to major in prgdaminantly male undergraduate
fields. There is no indication, however, that the men became any less tradi-
tional in their Eﬁ@iée%;viﬂ fact, the percentage of men choosing predominantly

male majors, both graduate and undergraduate, increased between 1974 and 1977.
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TOWARD THE ROLES OF WOMEN AND MEXN,
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ATTITUDES OF ST, OLAF STUDENTS TOWARD
THE ROLES OF WOMEN AND MEN, 1976 AND 1978
ABSTRACT

Questionnaires were senft t0 g random sample of 5t., Olaf students in 1976 and
1978. Both questionnairas included attitudinal statements about the roles of
women and men to which studenrs indicated agreement or disagreement, and questions
about their personal expectations for the future. The 1978 questionnaire also in-
cludeﬁ items on the use and evgluation of the Cafgef GaggseLar, Career Advisory
Panel, and womeu's studies courses.

For women respondents, no avidence of change barween 1976 and 1978 was
found in attitudes toward the roles of women and wmen or in expectations. For men
students, some attitude change was found im the directiop of greater recognition
of equal ability, greatar support for equél opportunity, and greater acceptance
of women's studies. There was no evidence of change in the expectations of men
students.

Several differences were found iﬁ the responses of persons who indicated they
had participated in one of the three major parts of the program and the responses
of those who had not. Among the women, participants showed greater support for
nontraditional sex rcles, less support for defiding roles in terms of obligations
and restrictions, and greater cgreer orientatiop than did nomparticipants. There
wag also some evidence that, among men, participants were more Supportive of
women's careers than were nosparticipants. In addition, students who had taken

women's studles courses indicated they felt these courses had definite personal

impact oun them.-




One of the goals of the 'Women in Careers' program was that students de-
velop new awareness and sensitivity to the changing roles of women and men. 1In
order to measure the extent to which student thinking about the roles of women
and men changed during the grant periéé, we sent a questionnaire to a random
sample of students in the spring of 1976 and again in the spring of 1978. This
questionnaire included statements about the roles of women and men in society,
to which students were asked to iﬂ%i:ate agreement or disszreement, and a few
questions about their personal plans and expectations, The 1978 quésﬁianﬂaiée
also included evaluative questions ag;ut women's studies courses, the Career
Counselor, and the Career Advisory Panel. This report presents the 1976 and
1978 ‘responses to the questions about attitudes, expectations, and women's
éﬁudias; the responses to the questions about the Career Counselor and Career

Advisory panel are presented in Report 3: "Impact of the Career Counselor and

the Career Advisory Panel."

Responsa Rate

The 1976 questionnaire was sent to 398 students {(agproximately 100 from each
of the four classes); 261 were returned for a response rate of 55.6%. The 1978
questionnaire was sent to 400 students (100 from each of the four classes); 334
were returned for a regponse rate of 83,52;1 On the basis of the respomses in

1976, the questiounaire was revised somewhat before it was sent out ip 1978.

lA higher response rate was received in 1978, because jin that year, an I.D.
number wds writtem on each questionnaire and nonrespondents received a personal-
ized follow-~up teminder, In 1976, I.D. numbers were not used and a general
reminder was sent to all students.



Witih ome or two exceptions, this report presents the responses to the questions
included in the 1978 version only. For a copy of the questionnaire, see Appen-

dix A.

Use and dwareness of Program

An éétimate of the proportion of students who had direct contact with some
part of the ''Women in Careers' program will help in interpreting the amount of
change found in the student responses from 1976 to 1978, Such an estimate can be
made from the students' responses to three items on the questionnmaire. Reaspon-
dents were asked to indicate whether they had consulted with the career counselor,
had contact with a Career Advig¢ory Panelist (CAP), or taken a women's studies
course, As Table 1l shows, only about a third of the respondents indicated they
had taken part in one or more of these three major parts of the '"Women in Careers'
program, Women had participated more than men; nearly half of the women, com-
pared to a fourth of the men, reported participation.

Responses to the questions about the Career Counselor and CAP also indi-
cated that ignorance of these programs was fairly high: about a third of the
students indicated they did not know St. Olaf had a career counseling service and
glmost half indicated they did not knew sbout the CAP, Not surprisingly, the

yomen shoyed more awareness of these programs than did the men.

The changes in student responses to the questiognaire items from 1976 to
1978 were analyzed in two ways. In order to determine if there were changes in
the attitudes of the men and women who were at St. Olaf during the three years
of the grant program, we compared the responses given in 1976 and in 1978 by
men znd women Ln the classes of '78 and '79, i.e. we compared by sex the re-

sponses given by freshmen and sophomores in 1976 with the responses given by

| T
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Tabls | 3

NUMBER OF STUDENTS INDICATING PARTICIPATION IN PROGRAM BY SEX

— = e —————————— —— == — ——————

I tem ] 7

Consulted with Career Counselor:
Yes g 5.8 28 16.3 37 11.3
No, and did not know the 64 41.0 54 31.4 118 36.0
gsarvice was available

No, but did know the service 283 53.2 &0 52.3 173 52.7
was available

Total | 156 100.0 172 10c.0 328 100.0

Attended program or class session
featuring a Career Advisory

Paneligt, or had a discussion with
one: ; .
13.5 46 26.7 | 67 20.5

50.3 67 39.0 145 44,3

P
It

Yas

~i
AT

No, and did not know 3t. Olaf
had CAPs

No, but did know St. Olaf had 56 36.1 59 34.3 115 35.2
CAPs

Total |155  99.9 [172 100.0 | 327 100.0

Number of women's studies courses
taken:

 One 8 5.1 22 12.9 30 9.1
Two ' 2 1.3 5 2.9 7 2.1

None 147 93.6 144 84.2 291 88.7

Total |157 100.0 -|171 100.0 | 328  99.9

Indicated at least one of the
above experiepces:
Yes 40 25.5 73 42.4 113 34.3
No 117 74.5 99 57.6 216 65.7

Total |157 100.C 172 100.0 329 100.0




juniors and seniors inm 1978. 1In order to determine whether the attitudes of men
and women as a whole changed from 1976 to 1978, we also compared ihe responses
of all men and all women in 1976 with those of all men and all women in 1978.

There are several problems with using these comparisons as an assessment of
the impact of the "Women in Careers" program. One is that student expectations
and attitudes toward sex roles are influepced by many factors cutside the college -
such as their family experience, their parents' attitudes, and the portrayal of
men and women in television, newspapers, books, etc., These outside factors might
affect change in attitude as much or more than the "Women in Careers' program.

In addition, changes in a given group of students over time might be as much the
result of maturation as it was the "Women in Careers" program, When the atti-
tudes and expectations of all men and all women in 1976 are compared with those
of all men and all women in 1978, differences may be the result of basic differ=
ences in the two groups of students, i.e., one class of students may have been
more career-oriented when they arrived at S$t. Qlaf than were the classes before
or after them.

Another problem of using these measSures to assess the impact of the program
is that the questionnaires were sent out only two years apart, in the first and
third years of the program. To have been a true pre-test, the first questionnaire
should have been administered the spring bafore the pfégfam began rather than
during its first year.

Bacause only a minority of the students responding to the 1978 question-
naire indicated they had had direct exposure tgzane of the three major parts of
the program, it may be unrealistic to ezpect to find change In the entire student
body or in the entire classes of '78 and '79. Unless the program had significant
indirect effects, changes in studénﬁ; who took part in program activities might
be obscured by the lack of change in students who did not participate in them.

In order to obtain some estimate of the pogsible change in the attitudes

e~




)
of program participants, we also compared the responses of students who indicated
they had taken part in one of the major aspects of the program with the responses
of those who had not.

This type of comparison has several weaknesses. First of all, the division
of students into participants and wnonparticipants may not be entirely accurate.
It ig possible that some of those considered nonparticipants may have had ex-
posure to a Career Advisory Péﬂalisg, but did not recognize the term on the
questionnaire. It is alé@ paésibla that some may have experienced a section on
women's studies in a regular course. If either of these occurred, then some re-
spondents were wrongly classified as nonparticipants when they should have been
considered participants.

It was not possible to determine ‘the change from 1976 to 1978 or partieci-.
pants and nomparticipants; comparisons had to be made on the basis of 1978 re-
sponses only. Thus, any differences found in 1978 might be the result of initial
differences between those who chose to participate in these programs and those
who chose not to, rather than the result of the effects of the programs.

Because of the problems involved in comparing responses in 1976 with re-
spouses in 1978 and in cowparing responses of participants and nonparticipants,

the results presented in thig report should be considered at best a rough

measure of the impact of the "Women in Careers! program.
prog

The attitude quéstians consisted of 22 statements about the roles of women
and men, to which the students were asked to indicate strong agreement, some
agreement, some disagreement, or strong disagreement. Six of the statements
(numbéfs 1.,4,5,7,11, and 13) were taken from the Attitudes Toward Women Scale
developed by Janer T. Spence and Robert Helmreich of the University of Texas

at Austin. Two additional items (pumbers 2 and 8) were revised versions of

D



Ltems on the Attitudes Toward Women Scale. The remaining items were designed by
the Office of Educational Research to cover a variety of issues related to sex
roles, and women and careers.

Table 2 presents the students' responses to the attitudinal statements .2

For ease in interpreting the results, the statements have been grouped by tapig;B
Those responses for which the change from 1976 to 1978 was statistically sig-
nifiecant (chi-square test) are wmarked with a +. For each yeér we also compared
(using chi=-square) the responses of the men and women, both the classes of '78
and '79, and all students., Responses in which the sexes differed significantly
are indicated with a *. Those items for which the responses of participants

and nonparticipants were significantly different are indicated on Table 2 with

=
a #. The actval responses of participants and nonparticipants to each item are

presented in Table 3.

Aﬁggtudgrghagggi,lS?éfISiS. The data indicate that there was very little

attitude change from 1976 to 1978, either in the classes of '78 and '79 or inm all
four classes. There were no statistically significant changes for women students
in either group. For men students, significant differences were found for omne
item dealing with equal ability, two items dealing with equal opportunity, and
two items dealing with women's studies. Greater support for equal representa-
tion of men and women in business and the professions and improved attitudes
toward women who take women's studies courses were found both for all men and
E@f‘ﬁhe classes of '78 and '79 alope. Men in the classes of '78 and '79 showed

greater recognition of women's abilities to serve as mayor and less support for

ZF@f a more complete breakdown of responses to each item by sex, class, and
year of survey, see Appendix B.

3These groupings were based on a content analysis af the items, not a fac-
tor analysis of the respomses to the items.
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giving preference to men in graduate fellowships in 1978 than

but for all men,

they had in 1976,

there was no significant difference in response to these items.

The attitudes of all men toward the academic value of women's studies ‘courses

improved from 1976 to 1978, but the difference was not significant for the

clasgses of '78 and '79 above.

Male-female differences.

As Table 1 indicates, there were may items in

which there were significant differences in the responses of males and females,

both for the classes of '78 and '79 and for all classes.

items, a lower percentage of men than women indicated support for

O
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Diffmrsncas pecvesg J4r

roles of women. These items were concentrated primarily in the areas of equal
ability, equal opportunity, and women's studies. Thus, the only three areas in
which stacistically significant male attitude changes were found coincide with
the three areas in which the highest concentration of male/female differences
occured. It may be that the pervasive differeﬁce between the attitudes of men
and women in these areas helped foster the change in male attitudes. 1In the
areas of women's studies and equal ability the change in male attitudes from 1976
to 1978 eliminated in 1978 the sex differeﬁces found in 1976, In the area of
equal opportunity,. however, sex differences remained in 1978 despite the change
in men's attitudes, The men's change in attitudes narrowed, but did not close,

the gap between men's and women attitudes toward equal opportunity.

O
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Differences between program participants and nonparticipants. Among all

women students in 1978, there were five items for which the attitudes of those

who had participated in the program differed significantly from the attitudes of
those who had not. All of these items fell into the categories of husband/wife
and wife /mother roles. These %Eéms dealt with the responsibility of married women

to contribute to the family income, the appropriateness of a wife's asking her hus-

-band to move to a new town to promote her career, whether household and child care

duties are the primary responsibility of the wife, and whether women should be en-
couraged to choose careers that are compatible with being a wife and mother. For
all of these items but one, a higher percentage of participants than nonpartici-
pants selected responses which indicated support for the changing roles of women.
The exception was statement 3: 'Married women without children should contribute
to the family income ;nd consider household and personal expenses as part of their
regponsibility." A higher percentage of nonparticipants agreed with this state=
ment than did participants. This response is not, however, entirely inconsistent
with the responses to the other statements. For each of these other statements,
higher percentages of nomparticipants than participants selected responses which
defined women's roles in terms of obligations and restrictions. Item 3, while
being a nontraditional view, also emphasizes obligation and implies a restriction
in women's choices.

Among all men students in 1978, the one item for which there was a signifi-
cant difference in the attitudes of participants and nonparticipants also dealt

with husband/wife roles; significantly more (dlthough still a minor 'y of) par-

ticipants than nonparticipants felt that a woman should be encour . to accapt
the position that would be most beneficial to her career even i meant tem-

porarily living apart from her husband.
In summary, this study of attitudes found no significant changes in the
attitudes of women students from 1976 to 1978, either for the classes of '78

and '79 alone, or for all women as a group. Some statistically significant

N
L0
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differences between responses in 1976 and in 1978 were found for men students in
the areas of equal ability, equal opportunity, and women's studies. These areas
corresponded with the three areas in whieh the greatest concentration of male/
female differences were found.

Although there was little evidence of change in actitude from 1976 to 1978,
possible program impact was found in the differences between the responscs of
program participants and nomparticipants. Such differences were found in women's
responses to five items and men's responses to onme. All items were in the area
of husband/wife and wife/mother roles, with participants in general showing less
support than nonparticipants for traditional sex roles and for defining roles in
terms of obligations and restrictions.

Expectations of Students, 1976 and 1978

The questionnaire included items which asked about students' expectations in
three areas: the highest degree they expected to earn, their confidence in being
able to find and perform well in future work, and their preference regarding
marriage, children, and career (or wife's career for men students). The responses
to these iltems by sex, class and year are presented in Tables 4 and 5.

Using the thésquére method to test for sigﬁifigant differences, we compared
the responses to these items given by both groups of men and women in 1976 with
the responses given in 1978. We also compared the responses of men with women
for both years and participants with nomparticipants. No significant differences
were found in the 1976 and 1978 respomses to any of the expectation questions
for men or for women, elther as a group or for the classes of '78 and '79 alone.
Of all the items, atatistically significant sex differences were found @nly‘fcr
educational aspirations in 1978. As Table 4 indicates, nearly twice as many men
as women, both as a whole and in the classes of '78 and '79 alone, aspired to the

Ph.D. or its professional equivalent (M.D., J.D., etc.). Thus, although the women
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showed no less confidence than the men in being able to find a job, do well in
their future work, and eventually hold the type of position they waat, their as-
pirations were, nevertheless, to a lower level of work.
Statistically significant differences in the expectations of participants
and nonparticipants were found only in the response of women students to the life-
style question. Of the women participants who selected one of the five specified
options, nearly three-fourths (72.l17%) selected a strongly career-oriented option
(remain single; marry, have no children, and pursue career; or marry, have one
or more children, and simultaneously pursue career). Of the nonmparticipants who
selected one of the five specified options, only about half (51.0%) chose a
strongly career-oriented one,
In summary, no significant changes iln expectations were found between 1976
7 =
O JL}
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CAREER CONFIDENCE OF STUDENTS 3Y SEX AND

Table 5

I teun

Women

14

Classes of
'78 & '79

o

%

Claséas of
'78 & '79
n

All

Classes

n

P

1976 Items
Confidence they will be
able to find a job they
want when they graduate:

Very Confident
Somewhat Confident

Somewhat or Very
Unconfident

3l.4
49.0
19.6

16

10

44
50
24

Blig
41 56.9
8 11.1

35.1
48.9
16.0

Total

Certainty they will do
well in future work:

Very Certain
Fairly Certain

Fairly or Very
Uncertain

51 100.0

26
24

47.3
43.6

118

73

57.9
3655'

72 99.9

28
44

37.8
59.5

64
66

100.0

5 9.1 7 5.6 2z 2.7 4 3.0

1978 Item

Confidence they will

eventually hold the type

of position they want:
Very Counfident
Somewhat Confident

Somewhat or Very
Unconfident

T@Eal

55  100.0

47.4
36.8
15.8

100.0

40.5
48.4
11.1

7% 100.0

37 45.1
39

134

73
90
11

42.0
51.7
6.3

76 100.0

82

174

100.0
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and 1978, Significant sex differences were found only in educational aspiration,
with more men than women in 1978 aspiring to the Ph.D. or its professional equiva-
lent. The ouly significant difference between expectations of participants and
nonparticipants was found in the women's preferred life-style; more participants

than nonparticipants indicated a strong career orientatiom.

Of the ten women's studies courses offered during 1977-78, half had some
relationship with the "Wowmen in Careers'' program. Three were taught by parsons
who had received summer study grants, one had been established as part of the
curriculum by a person who had received such a grant, and one was taught by the

Mellon Interim Scholar.

7

The improvement between 1976 and 1978 in the attitude of men student

toyard women's studies courses and women who take them, which was described

above, may be an indication of a positive impact of the "Women in Careers' pro=
gram on acceptance of women's studies at St. Olaf.
An indication of the effect of women's studies courses on students who take

them can be seen in the students' responses to two items on the questionnaire,
Students who had taken at least one women's studiaes coursé were asked to indicate
the amount they learned and the extent of its personal impact. Their responses
are presented in Table 6. Also presented in Table 6 are the ratings of amount
learned given tn all courses using the voluntary course evaluation form at St.
Olaf from Spring, 1976 Eth;gh Interim, 1977.

As_the table shows, the men's ratings of amount learned in women's studies
courses were very similar to the ratings given all courses using the voluntary
course evaluation system. The women's ratings of amount learnmed were higher;
37.5% of the women indicated they had learned an ‘‘exceptional amount," whereas
only 20% of the men and 21.1% of the students rating all courses gave this re-

sponse,



TVALUATION OF WOMEM'S ITUDLZI SOURSES 1Y EX
Jomen's Feudias Zoussas { ALl Coursas TUsiag
. . — - - — Toluncary Coursa Ivaluacioa
=33 Halas Tamalasz ALl Seudancs 3oring '7§ Throusgh Imgsgiz ‘77
2 % a % a % a %
L. Asocuncg _.2armed:
Ixzmncional izouns 1 13.0 12 7.3 La 33.3 a3l 1.1
Huea 50 39.) 1o 433 19 43.2 1347 43.1
4 fats amoune ] 30.2 3 13.3 3 13.0 757 15.1
Lieslsa = - = - - = 144 4,3
AlZase zachiisg - - L 1.1 L 1.5 L7 a
Tacal 19 1aa.d 124 100.9 L2 39.9 1998 100.2
1. Zxzsnz a3 Jwrional izoass
3 zT=ac aeiznc 3 50.0 L7 3.1 23 54.3
Soms 1 10.0 L 34.s 5 33.3
Liz=zls 3r 3o a2€ all 4 1g.0 & 2. 3 tL.3
Tocal 10 100.0 iz 1e6.9 41 100.2
3?‘1;3 suzmpes L3 larger tham zhe zocal aumbar af scudaned who cook 28 ar more woman's scudims ssursas, Sscausa studanss
wAra 13444 I3 Zaks 3 3ap4araca S;é;—i‘g =14 *Elﬁﬂ ZZuFsa zakad.

Just over half (53.1%) of the women and 607% of the men indicated that their

women's studies course had made an impact on them personally '"to a great extent."
- - < [ . . _ _ _ _ I _ .
That this impact may include helplng students resolve issues related to women and
careers is demonstrated by the following student comments written at the end of a
course in women's bilography and autobiography. Asked to describe how they had
changed, if they had changed, as a result of the course, two women wrote:
Yl have new thoughts concerning marriage and my career plans. I feel
a bit more independent.”
"I have more substantiated reasons for believing that I am right to
want a career of my own; I1'm more secure about the whole matter."

The evidence suggests, then, that women's studies courses have had definite
impact on those students, both men and women, who have taken them. Bacause of
the support received from the "Women in Careers'' program, some of this impact

7
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may be considered an impact of the program, as well.

Summary

For random samples of 5t. Olaf women students, the study described in this
report found no evidence of change between 1976 and 1978 in attitudes toward the
roles of men and women either for the women as a whole, or for the classaes of
'78 and '79 alone. Nor were there any significant changes in the women's expec-
tations regarding level of education, success in future work, or life-style.

For random samples of men students, there was evidence of some attitude
change in the direction of greater recognition of equal ability, greater support
for equal opportunity, and greater acceptance of women's studies., Changes were
found both for all men respondents and for men in the classes of '78 and '79
alone. As was the case with women students, there was no evidence of change in
the expectations of men students, either as a group or for the classes of '78 and
'79 alone.

Although there was little evidence of change in the respondents as a whole
from 1976 to 1978, some evidence of impact was found among those students most
directly involved in the program. Several significant differences were found be-
tween the responses of persons who indicated they had participated in one of the
three major parts of the program and the responses of those who indicated they had
not. Among the women, participants showed greater support for nontraditional sex
roles, lesé support for defining roles in terms of obligations and restrictions,
and greater career orientation than did nonrespondents. There was also some
evidence that among men, participants were more supportive of women's careers
than nonparticipants, These differences Eetwaeﬁ participants and nonparticipants
could be indications of impact of the program, although they might also reflect
initial differences between the two groups,

Additional evidence of program impact was found in the evaluations of
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women's studies courses. The students who had taken them indicated they felt
these courses had had definite personal impact on them.

In conclusion, the college-wide impact of the '"Women in Careers" program on
students' attitudes towards the changing roles of men and women appears to have
beanvslighﬁ. To expect significant changes in the thinking of students as a
whole when only a third of them indicated any direct participation in the program
is probably unrealistic, however. Since the evidence suggests that the program
did have some effect on those most directly imvolved, it is the program partici-
pants to whom we must look for evidence of the program's success in meeting its
goals. Such additional evidence is presented in Report 3 of this series, 'Impact
of the Career Counselor and the Career Advisory Panel,'" which analyzes the impact

of these parts of the program on the students who participated in them.
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WOMEN AND CAREERS QUESTIOMMAIRE
3t each of cha follewing questions, please circle cha number thag L3 beside the amswee that applies €2 yeou,

What L3 your class? 2, What i3 your gex?

1 Freahman L Halas

2 Sophomore 2 Female

3 Jusmier

4 Senior

5 Special Student

What i3 the highese degrse you expect to sam? 4. How confident are you that you will svemeually
1 38.A. or equivalane : hold the cype of posicion you wanmc?
2 M.A. or aquivalenc L Very coufident

3 Ph.D. or aquivalent 1 Somewhat confident

4 M,D., J.D-, D.D.5., or ocher profassizanal dagrae 3 Somewhat unconfident

3 Other (specify: L ) 4 Veary unconfldent

Homen scudencs: Which of che following best deacribes what you would grezfer regarding marriage, zhildrag and zasear
Remain aingle apd pursue carser

Marry, have no children, and pursue careasr

Marry, have one or more children, and pursua carser comcinmuously

Marry, hava one or aore childrea, primacy ocsupacticn child raising acd hows managenment, comploed with wark Yafore
children arrive and aftar thay are gzown

HMarry, have one or mors children; raisiag childres asd home mamagesent only career after marriags

Other (specify: ) o D)

B A pF

o w

Which of che followiag bast describes what you would prafar regarding warriage, children, and your
wifs's careser? -

1
2 Marry, have no children, wife pursues career

3 Marry, have oune or more childrea, wife simulcaneously pursues caraer
4

5

Marry, have ome or more childresm, wifa's only occupation raislag children and home mansgement
Yarry, have one or Zote children, wife's primary occupatioun child raising and home management, combined with work
befote children arrive and afzer they are grown

6 Other (specify: )

The scatemancs lisced below deseribe various actitudes toward cthe role of women im soclety which ara held by diffareat
p=opla, Some icems may sSeem perfaccly obvious to you while others may seem ridiculeus. Plesse axpress your faelings
abaut eich scacemenc by eircling che number which bese indicatas che exrenr to wnich you agree of disagrae with it.

THERE ARE NO RIGHT OR WRONG ANSWERS, only opinions. Pleass raspond o every item.
Dda=-
Agree agras

jras Soma~ Some- Dlsagree

iongly what what  Stromzly

1 k] 4 1) Women should worry leas abour their rights asd mors abeut becoming good wives and
mochars.

1 2 3 4 2) Women and men should be equally raprasented ia business and the profassisna.

1 2 3 4 3) Married women without children should somcribute te zhe family Lacome and considar
household and personal sxpenses as part of their raspomsibilicy.

L 2 A | 4 4) Wives should be concermed with cheir dutles of ehild-rearing and housa-cznding,
racher chan with desiras for professiounal aod businsss careers.

1 2 4 5) The ipealleerual leadership of a cowmmunity should ba largely La che hands of zes.

1 2 3 4 &) A Joman would probably noe make a good president ac Si. Olaf.

1 2 k] 3 7) There ara many jobs iz which men should be given prefarence over womem in belng
hirad ot promoted.

L 2 3 4 8) Women are iatellaceually equal o mem.

1 b i 4 9) A yoman can be 3ust as zo0d a mayor as can a man,

L 2 3 4 10) If a buaband and a #ife both hava caresrs, the husband's should come Sirge.

L 2 ] 4 11) Wemen wich childrem should not work outside the home Lf =hey don't have co finameizlly.

L 2 ] ) 12) 1t is unreasocabla for a wife co ask a husband #ho has a good position 2o 2ove co
4 uew town ln order to promoce her zaraer,

L 2 k| 4 13) Wowmen should be ziven aqual opporzunicy with nen Zor agpranciceship in the various
erades.

L 2 -3 54 14) Household ducles are che primary cesponaibilicy of che wife regardlass of whachar

she has a carser.

se=
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Agree Agrea
Agree Some- Some- Dlsagresd
tronglv what whaz Scromgly
1 2 3 LY 15)
i 2 3 4 18)
1 2 3 4 173
1 2 3 13)
1 2 3 4 19)
1 2 3 4 20
i 2 3 4 21
1 2 3 4 22

. Have you consulted wich che carser
1 Yeas

21

Child care ducies are the primary respemsibilicy of che wife regardlass of whether
she has a career.

Mose wemsn's studlas courses have little academic value,
1jomen who Cake women's 3tudias coursas are usually radical femfnlats.

A woman should be encouraged £o zesept the position chae will be most benafieial o
har career aven L€ it means livisg apart frem her husband for a yeir ar so.

Men with high clefical aprcirudas should ba sncouraged to beecome secracaries.

Women faculty mewbers cannot spend as much time on their ceachinag and gcher prof
aional activitles as men faculty can.

a5

Women should be encpuraged to choode carears that ire =osc compatibla with being a
wife and mother.

In graaciag fallowships for graduare scudy, prefarence should be givan co man
because they are more likely to complece the program.

counselor (Thora Phelps or Deb Denz)?

2 o, and did noct know the service was availsble
3 o, buc did lkaow cthe garvice was available

Considerable
Some
Lictle or none

Wt hdi et I-ﬂ

1 Yes

Tf yag, how ouch effaec do you feal chis consulearion has had on your dacisionas for the future

2 Fas jvisory Panelist, or had a discussiosu wich oma?

. Have you actended a program or =lass session thae featured a Caresrs Advigory

2 Mo, and did noc knew 3t. Olaf had Career Advisory Papeliscss
31 o, but did know 3c. Olaf had Career Advisery Papmeliscs

1f yas, how much sifect do you fee

el this program or inceraetionm had om your decisions for the Imcure!

1 Comsiderable
2 Some
3 Licela or ooma
. Have you caken any Women Studies Courses?
1l Zes
2 He

If ves, a) How many?

b) How much did you learm in this course (chese zoursas)? (If you have taken zmore than one courss
pleasa circle a pumber for each.)

Almose nothing

2) To whac extear did

L A grear axcenc
2 Some

L An axcertional amount
2 Much

3 A fair amount

4 Littla

5

ie (chey) maks an izpact on you personally?

3 Lietls or nok at all

ignk yeou for paraleipating in cthis scudy. 2lease recurn to the Offica of Zducacional Researzh io the anclosed asvelope.
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7abla 31

VCMBER AND FTICINT OF TDMALZ STUDENTS SELECTING ZACH AESPONSZ 70 ATTITUDE QUESTIONS 3Y 21433 AND 7ZAR OF SUEVEY

) S o - c Lia 33 B ) ) ) - )
ragr frashman Sephomora Junise sagigr
Liem ag N(1976)=18 N(LI73)=4T7 q(1976)=38 M(LI78 =47 H(1975)y=13 N(1978) =42 (19761225 N(1978) =40
FurseyY N R _ e . — e I B
Agree AgTee Jizag OJlsag | AgTea Agree Jlsag Dlsag| Agrea Agzes Jtsag Disag | ~gtee  igrze Jisag Olsag
jer jom Jom iz sex 3m jom ez 3ET o Sem jer itz jom jom £
L 1976 a = 1 (4 L9 L 2 L7 13 = & 7 15 - 3 s 13
% = 3.3 8.3 2.3 2.3 3.3 4h, 7 i7.5 = 11.4 20.0 48.5 - 12,0 5.3 72.0
1973 |n b 8 LL 15 L 4 7 & = L 1L 29 - s} p3S
k4 5.5 1.0 23.3 36.3 2.2 4.7 153.2 73.3 = 1.4 25.3  70.7 - 5.0 32.3
2 1976 |a 5 L5 & = L4 L9 & L La 18 L - L7 7 L -
T A4,4 LelAs 0 LLLL - 6.3 30.0 10.5  2.5{ 45.7 s5l.& 2.9 - 53,0 28.0 4.0 -
1978 |a 2 L3 L L 29 L5 3 - 25 3 3 - 13 L3 3 L,
% 37.4 1.3 2.1 2.1 sL.7 319 4.4 - 5L.0  3L.7 7.1 - 57.3  12.3 7.3 2.3
3 1376 | =a L& L7 3 L L2 15 3 P 1L 15 3 3 12 E] 4 -
% 40.0 43.5 3.5 2.9 32,4 40.5 21.5 3.4 32.4 &4l L&.7 3,3 | 8.2 36.0 15.0 =
1579 a L& 25 7 L L9 21 9 3 13 13 9 = 20 L& 5 1
% 29.3  331.2 16.3 1.1 40.4% .7 3.5 3.%| 45.0 32.5 22.3 - 50.9 35.6 12.3 2.3
& L1975 |a - 4 3 21 L 3 L2 20 L L 9 24 = 3 19
b4 - LL.1 25.0 53.9 2.5 13.2 3.5 3.5 2.9 2.3 25.7 4d.3 = 12.0  76.0
L9738 | a L 3 14 2 - 3 L5 i3 L 5 13 22 - 12 17
% 2.2 1%.3 30.% - 5.4 146.0 33.5 1.4 1.2 1.7 33 - 10.0 42.3
5 19756 |a - L 3 2 2 10 24 L - 3 25 - L 1 23
! - 2.3 1.2 5.3 5.3 25.1  43.2 1.3 - 2.3 74.1 - 4.9 4.9 92.9
1978 |a L 2 13 - 1 3 7 - L 3 L A 4 5 FA:]
% 2.1 &.3 7.7 = 2.1 19.1 78.7 = 1.4 11.9 35.7 5.4 0.9 13.49 70.0
3 1376 ja - L 5 29 - L 3 30 L 5 3 25 - 3 2 20
A - 1.3 18.7 30.5 - 1.7 la.2 3t.lL 2.3 4.3 3.8 T74.3 = 12.0 3.0 30.9
1978 |a L i tg 35 2 3 42 = - 3 19 = 2 j 1] 23
% 2.1 2.1 21.1 74,5 - 4.3 5.4 39.% = 7.L 32.3 - 5.0 25.0 70.9
7 1976 |a L 3 13 15 L 9 12 15 = 7 = 3 3 L7
3 1.3 l5.7 .l 445 2.5 23.7  .s  sl.L - 20.0 - 0.0 12.0 8d.49
1378 |1 3 LL L3 13 3 3 13 22 3 7 5 3 3 13-
H 3,4 21,5 18.31  3L.3 4.5 17.4 23.3 &7.3 7.1 15.7 15,0 22,3 12.3 40.9
3 1975 113 it 4 = L 33 4 = L 3L 3 - L 22 2 = 1
b 3s.1 LL.L - 2.3 i6.3 19.5 - 2.3 38.3 3.3 = 2.3 38.9 3.2 = .0
1378 |a al 3 = L 45 2 - - 40 2 - - 17 3 = -
4 37.2 0.3 = 2,1 5.7 4.3 - = 95.2 4.3 - = 92.3 7.5 - -
3 1976 | a 19 7 = - 23 7 1 L 7 7 - 1 22 2 - L
k4 0.5 l3.% - - 73,7 14.9 1.7 2,70 7.1 0.0 - 2,3 ] 38.9 3.9 - 4.2
1278 |1 k| 3 L L 39 7 L - 4l L - - i1 3 A =
% 32.5 131.9 1.2 2] 313.0  14.3 2.1 - 37.3 2.5 - - iT.3 20.2 2.3 -
Lo 376 1 a = 7 14 L 3 |94 L3 =9 A 10 3 L8 = 2 L 1l
" - |.5  al.2  38.2 3,L 29.7 35.L It 2.3 28.3 22,3 i5.7 - 3.3 A2 37.5
978 g 3 L3 i 13 3 L0 H | L 19 12 19 8 7 L3 LL
% .5 .3 3.3 7.7 2.5 2L.7 2 39.1 2.4 23.34 18,5 43.1 ) 0.3 3.p 38.5 3.2
1L 1975 |a 1 3 L5 L3 2 Ll 12 13 2 3 5 14 17
% 3.5 La.7 al.7 8.1 5.3 23.3 3L.3 5.3 3.3 - 9.9 4.0 758.2
1973 |: 1 jRe] 3 L3 2 7 b 2 ] 3 5 L3 L3
5 5,5 IL.7 1.L 3.5 &, 14,2 38.2 .3 LL.9 i5.2 15,9 3.5 317.3
e 1975 {1
1973 ja 1 a 14 3 L Lz 1L ; 1 3 2 L 2 3 his] i
B 3.3 Ii.7 31.21 13.5 . 37 35.7  L13.2 2.3 10.9 0.9 I7.3 3.3 3.7 2.5 ii.:
4/
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| Yamr frashman japhomece Junier Janior
. Zf Y N(1975)=16 A(1978) =47 ¥(1976)=18 N(LF73) =47 q(1978)=35 M(1978)=42 N(1975)=13 N(1978)=40
IUETE — I I _ — L o - - . — ;
Agrae AgTee Olsag Disag | Agrme aAgres DJiszag Disag| agrea agrae Disag Dlsag ) agras Agree  3isag Jlsag
ser jom Som Sez ez Som Som ez ez Som Fom ez -+ Fom el H-H
1976 |a 32 3 L - n 5 ! - 25 3 - L 23 2 - .
% 38.9 3.3 2.3 = 3l.3 15.3 2.5 - 4.3 1.3 - 2.3} 932.0 1.9 - -
1978 |a 37 3 L L 18 Lo - L 15 7 - - i1 E - -
% 78.7 17.0 2.1 Z.L) 75.5 2.3 - 2.1 333 L6.7 - - 77,5 21.3 - -
1:16 | 1976 |a
1 B
1978 |n 3 7 15 22 - 7 14 15 - 4 10 28 - & 11 25
% .4 l&.9 319 4a.3 - 14.9  29.3  33.3 - 9.5 23.3 5a.7 - 0.0 27.5 52.3
15 1976 |a
i %
1378 |a 7 153 12 12 4 10 L4 13 3 3 7 22 3 5 18 13
% 14.9 34.0 25.3 125.3 3,7 2L.7 30.4 39.1 7.5 0.0 17.3  35.0 7.7 12.3 45.2 13.1
116 | 1976 |a - 3 13 20 - 4 10 - 5 19 L9 - 2 0 13
L % - 1.3 156.1 35.3 - 1L.1 27.3 = 14,7 29.4% 35.9 = 3.0 40.0 2.0
1978 {a - 2 0 24 L 19 - 3 12 25 - 5 15 17
A - 4.3 43,3 32.2 - 2.3 43.2 - 7.3 10.0  3%.3 - 3.2 42,1 s4,7
L7 1978 (a L 2 4 17 - L L7 L3 - 5 L5 la - L ) 57 7LS
7 2.3 5.9 Al.2 30.0 - 2.3 47.1 30.9 - .3 45,7  40.0 - 4.0 26.9 72.0
1978 |a - 2 L5 28 - 2 L3 19 - L 12 23 = 3 s} 33
b4 - 4.3 34.3 0.3 = 4.3 12.5 53.0 - 2.5 29.3 353.3 - 3.2 2s8.3 30,3
L3 1976 |[a i 3 L3 3 3 3 12 7 2 10 13 Xe] 2 1] 10 3
% 4.3 2.3 54.3 3.8 7.9 23.7 30.0 18.5% 3.7 23,5 37.1  18.5 3.0 20.0  40.0 12,2
L1978 | a b} 12 13 L5 2 Lo 19 4 3 12 L3 7 2 L7 12 3
- %.3 5.3 8.3 iL.3? 4.4 22.2 2.2 3L.1L 7.3 30.0 43.0 7.5 3.1 43.3 10.3 0.5
1719 | w978 |a 20 L3 2 L 14 L6 7 L 9 21 5 - L7 3 2 -
% 35.5 5.1 3.5 2.3 36,8 4l.1 13.4% 2.3| 125.7 50.0 14.3 - 8.0 24.0 3.2 =
1978 | a3 13 L7 3 2z L7 22 3 2 24 12 2 2 L3 15 3 2
% T4L.1 37.0 L7.3 4.3 37.9  47.3 10.9 4.3 80.3 10.0 3.3 5.0 319.3 39.3 15.3 3.3
1720 | wrs |a L 2 3 25 - 4 ] 15 - 3 3 23 - & 3 s
: b 1.3 3.3 12,2 53.4 - 10.3 23.7  53.3 - 3.5 25.7 35.7 - 15.0 12.2 72.0
1973 a L 3 Il il L 2 7 i3 - 3 Ly 27 L 7 Ly s}
% 1.2 5.3 131.3  47.4 2.3 5.7 15.3 76.7 - 7.3 25.3 35.3 1.3 17.3  28.2 ji.l
21 | 1975 |a . 9 10 18 - 3 20 15 - 5 10 20 - 2 3 20
: 4 - 5.7  23.5 43.7 - 7.9 52.3 39.3 - 14.3 28.3 57.L = 3.2 12.0 0.3
1378 | a 3 3 13 17 - 3 L8 e L H 11 23 L 3 i3 L3
5 5.3 7.4 39,1 37.0 - 17.4  3J4.3 47.3 1.5 12.5 7.3 57.3 1.5 20.3 38.35 18,3
2 1976 [ a - 1 7 27 b - 3 10 - L 3 13 = - 3 20
% - 5.3 13.4 73.0 = = L.l 78.3 = 2.3 14.3 2.9 - - 9.2 30.2
1978 la - 1 12 i3 - L L 0 - - 3 34 = 2 ] 17
5 - 4.3 25.5 0.2 - 2.2 3.3 8.9 . - 12.2 37.3 - 5.0 25.5 432
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ACH AESPONSE I ATTITUDE QUESTIONS 37 7LASS AND YTAR OF SURVEY

CLlagss
“ear _ Frashman 1 Juaigk
Liem ag H(1978)=31 ‘4({1378)=19 qH(L975)=24 q(1979)=40 ¥(1375)=356 ¥(1973)=43
Survey e — — I I I R
Agree AgTes Oiszag Olsag Agree Agree Jlsag Oisag | Agres Agrae 3Jlsag Disag
ez jom jom ser jer Som 3em stz ez Som jom 3eT
L 1976 |(a - 12 L - 3 L3 3 L 2 13 L3 = 2 L3 20
) % - ja.7  35.3 - 12.5 34.2  33.3 2.3 3.4 30.0 4l.7 - 5.7 3r.L  37.%
1978 |=a 2 L& L3 4 L4 L9 - 3 L7 20 L L L& 19
% 3.1 L3.4 4L.0 38.5 1,4 L0.3  38.3 30.0 = 14.0 19.5  46.3 2.2 2.3 40.0 3.3
2 1976 | a 1L 3 s ] L 4 3 3 4 i1 L4 7 & 3 13 3 A
% 38,7 218.7 33.3 1.3 16,7 33.3 33.3 5.7 0.5 38.3 19.& ILlL.L 22,3 3l.% 6.3 ll.2
1978 |a “iLt 20 3 3 L5 L 3 L L2 21 9 L El L5 5 4
A 28,2 5L.3  12.4 7.71 4L.0 43.5% 12.3 2.5 27.9 43.8 10.3 2.3 | 23.7 453.7 7.1 1lL.s
3 1976 | a 2 2 4 L 11 9 L 2 4] 13 L2 L L3 L7 2 3
5 4l.% 4l.%  13.3 3.4 43.3  &l.7 4.2 3,37 27.3 1.1 33.3 2.3 37.1L 48.5 i.7 3.5
1978 | = L0 23 A 2 L1 20 ? z 1L 18 3 5 13 L4 & 3
% 5.4 39.0 19.3 5.1 27.5 0.0 L7.3 5.0} 25.5 &1.9 20,9 lL.5 | 38.2 &L.2 LL.3 3.1
& 1976 a L 12 7 L L 2 14 ) - & 18 L& - 4 7 24
k] 3.2 38,7  22.5 33.5 4.3 3.7 s80.% 15.1 = L1.1  30.0 38.9 = Li.% 20.0 33.3
1978 | = L 4 2% 3 L Lo 18 a L 10 12 20 L 4 L7 L2
" 2.5 -13.4 al.5 20.5 2.7 27.0 43.a 2IlL.3 2.3 23.3 17.9 4b.5 1.3 11.3 30.0 35.3
3 1978 1= L o L3 L 5 3 10 - Y 15 L7 L L 7 25
% 1.2 2.1 4L.9 4.2 20.3  33.3  AL.7 - Li.L  4L.7 4l.2 1.3 1.9 W.s 73.5
1973 [ a L 13 L3 3 3 10 L7 = kS Lo 24 2 3 L L9
% 2.4 46.2  38.3 7.7 13.1  15.5 43.3 - 0.9 23.3 35.3 5.7 8.4 3IL.4 354.1
5 L1976 | a L 3 10 A - 4 8 3 = 3 3 22 L 2 5 25
% 3.3 10.0 33.3 33.3 - 1.0 38.1L 42.9 - 13.9 25.0 3l.l1 2.3 3.7 17.L 74.]
1978 | a 2 4 L1 20 2 3 L& L3 2 2 L4 25 L 3 7 2%
h4 5.4 10,3 29.7 .1 5.1 7.7 4L.0 4§.2 4.7 4,7 32,8 358.1 2.3 3.5 20.0 A3.3
7 1376 |a S 10 i1 3 4 9 5 & 7 L3 3 3 3 7 L2 12
3 12.9  32.3 35,5 13.4| 1.7 37.5 0.3 25.0] 20.0 a2.9 22.9 4.3 3.3 20.3 15.3 35.]
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IMPACT OF THE CAREER COUNSELOR
AND THE CAREER ADVISORY PANEL

ABSTRACT .-~

Several measures were used to assess the impact of the Career Counselor and
the Career Advisory Panel (CAP):

1) a follow-up questionnaire sent to all women in the classes of '76 and
'77 who had seen the career counselor or attended the October, 1976
Qareef planning retreat;

2) items about the Caresr Counselor and the CAP included on a question-
naire sent to a random sample of St., Qlaf students;

3) evaluation forms completed by CAPs; |

4) evaluation questionnaires completed by students who attended specific
programs; and

5) evaluative statements written by students who participated in CAP
acEivities.

The occupations of program participants who completed the follow-up question-
naire did not appear to differ significantly from the occupations of the women in
the classes of '76 and '77 as a whole. Nevertheless, the majority of the students
who participated in CAP programs or utilized the services of the Career Coumnselor
indicated that they found them helpful, and that they felt these programs had some
impact on them. Many of the changes described by students were in areas that one
would not necessarily expect to see reflected in immediate post-baccalaureate em-
ployment, such as changes in assertiveness or in perceptions of alternative life-
styles. In addition, few students indicated that the program caused them to make
a decision they might not otherwise have made, although statements that they felt

éﬂﬂ@ufagéd were coummon.
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0f the various parts of the "Women in Careers" program, the Career Advisory .
Panel (CAP) and the Career Counselor made the most direct attempts to assist
studéﬁcs with career choice and to broaden EhEVPEISPEEEiVEE of students on
issues related to women and careers. Thus, an assessment of the impact of the
"Women in Careers"'pfagfam as a whole should include an analysis of the effects

on students of programs involving the CAPs or Career Counselor.

Measures of Impact of the CAP and Career Counselor

This report analyzes the results of a variety of measures which were used
to gather information about the impact of the CAP and the Career Counselor on
the students who utilized their services. These measures are described below:

1. A follow-up questionnaire was sent in March, 1978, to all women
in the classes of '76 and '77 who had seen the career counselor
or had attended the D;Eéber, 1976, career planning retreat. This
questionnaire asked students to describe their current occupation,
to rate the helpfulness of various éragrams and servieces invelving
the CAP and Career Counselor, and to indicate whether they felt
these programs and services opened their options or changed their
perspectives. Of the 126 questionnaires sent out, 95 were returned,
a response rate of 75.4%. For a copy of the questionnaire, see
Appendix A.

2, The 'Women and Careers" questionnaire sent to a random sample of St.
Olaf students in March, 1978, included quéscions'about the use of,

and effects of, programs and services involving the Career Counselor




2

- and ;APQI Of the 400 questionnaires sent out, 334 éeré returned for a
response rate of 83.5%. For a copy of this questionnaire, see Appendix
A of Report 2.

3. CAPs were asked to complete a brief evaluation form after eéch major
event in which they participated, as well as a final evaluation form
covering their three years of activities. These forms asked CAPs to
judge what was accomplished by a given activity and how well major
objectives were met, as well as to ﬁake suggestions for future pro-
grams. For coples of these forms, see Appendix B.

4. Questionnaires were used to gather student reaction to some of the
specific programs featuring CAPs or planned by the Career Counselor:
the career planning retreats, a program on tﬁa two-career family, and
an assertiveness training workshop. Questionnaires used and the re-
sults of these avaluations are found in Appendices C, D, and E, re- .
spectively.

5. Additional evaluative statements were solicited from students who par-

ticipated in CAP activities.
Considared together, these measures give an indication of the nature and

extent of the impact of the Career Counselor and Career Advisory Panel.

QOccupations and Career Goals of Former Program Participants

The follow-up questionnaire sent to all women in the classes of '76 and '77
who had seen the Career Counselor or attended the career planning retreat asked

them to describe their current occupation., For those former program participants

lpor an analysis of the response to the other items on this questionnaire,
see Report 2: '"Attitudes of S8t, Olaf Students Toward the Roles of Women and
Men, 1976 and 1978."




who indicated employment as their primary occupation, their current jobs were

classified according to the type of emplgymaﬂt.z The categories used and exam-

ples of jobs classified in each category are as follows:

Professional; engineer, high level position in government, business,
or industry, medicine, law, college or university teaching, ministry

E Semiprofessional: nurse, teacher, social worker, Peace Corps volunteer,
; dietition, statistician, business manager im large concern

High White Collar: insurance agent, sales representative, store manager,
head resident, radio announcer, piano teacher, lab assistant

R Low White Collar: C(Clerical or sales worker, technician

Table 1 shows the current occupations of the participants, classified
according to this system. For comparative purposes, the reported occupations
of all women graduates in 1976 and 1977 are also presen;ed.g The occupations
of the three groups are not completely comparable, as the data on all women in
the classes of '76 and '77 were collected up to six months after graduation,
whereas the @ccupagiags of program participants were collected as of one to two
years after gfaduaéién- This difference in time of data collection helps ex-
plain the largest difference between the two groups: 26.07% and 27.7% of all the
women in the classeg‘af '76 and '77, respectively, indicated their plans were
indefinite, whereasiéane of the program participants did so. The second major
difference between the program participants and the alummae of '76 and '77 as a
whole 1s the much greater percentage of participants who indigacéd high white
collar and low éﬁite collar occupationa. The percentages in school and working

in SEﬁiprafessicnal occupations were approximately the same for all groups.

2The classification system used was developed by the Center for Research and
Development in Higher Education at the University of California at Berkeley. It
was based on several sources, lncluding the Dictiomary of Occupational Titles

and the work of Otis Dudley Duncan.

BFQE a more complete analysis of the occupations of the classes of '76 and
'77, see Report l: ‘'Occupational Plans and Choice of Major of St. Olaf Students,
1974=1977."

My
g




Table 1 4

OCCUPATIONS OF PROGRAM PARTICIPANTS AND
ALL WOMEN GRADUATES OF 1976 AND 1977

Aéfggféﬁ Nl Wéﬁénriﬁ 7 ﬁéééﬁiin
Occupation Participants | Class of '76 | Class of '77
n % n % n %

In school 24 25.3 71 25.6 67 25.8

Employed:

Professional - - - - - -
Semiprofessional 23 24.2 86 31.0 70 26.9

High White Collar 20 21.1 23 8.3 25 9.6
Low White Collar 23 24.2 15 5.4 17 6.5
Other 5 5.3 10 3.6 9 3.5

Indefinite - - 72 26.0 72 27.7

Total| 95 100.1 | 277  99.9 | 260 100.0

There are two possible interpretations of this data. One is that higher numbers
of program participants went into high and low white collar occupations than did
their classmates. A second interpretation is that the occupations of program
participants were essentially the same as the occupations of their fellow
classmates, with the apparent differences caused by time of data collection.
This -interpretation assumes that, of the women in the classes of '76 and '77
whose plans were indefinite within six months of graduation, most went into high
white collar and low white collar oeccupations.

The iaEEEf interpretation is supported by data collected in a recent study
of the Q;EugatiﬂﬂS’Qfngaduates of private liberal arts colleges belonging to
the Associated Colleges of the Midwest (ACM). In.this study, questionnaires
ware sent in early 1976 to l§75 graduates of 11 ACM calleées, including St.

Olaf.



Table 2 5

OCCUPATIONS OF PROGRAM PARTICIPANTS AND 1975 ALUMNAE

Program Participants Whose Prima
Occupation Was Employment
n %

Semiprofassional 23 35
High White Collar 20 30
Low White Collar 23 . 35

Total | 66 100
1975 Alumnae Emplﬂjed Full Ti;gﬁ k

Type of Occupation st. Olaf Only 11 ACM Colleges
(N=111) (N=467)

Professional and Technical 58% 46%
Managerial and Administrative 137% | 23%
Sales and Clerical ‘ 23% 23%
Service and Blue Collar | 6% 8%

‘Total 100% 100%

Table Zi shows the type of occupation of 1975 alumnae of St. Olaf and all 11 ACM
colleges, compared with the occupations of the program participants in our sur-
vey. Direct comparison of odccupational types is impossible because different
classification systems were used. The ACM study's classifications of "profes-
which in our study were classified "professional," "semiprofessional," and "high
white collar." Sixty-five percent of program participants fell into this higher
group, whereas 717 of 1975 St. Olaf alumnae and Egifgﬁ alumnae of all 11 ACM

colleges did so. Thus, this data does not show Ehe}type of occupations of our -

éThe data on 1975 alumnae in this table and in Tables 3,4, and 5 were taken
from Wishart, Patricia, and Jack Rossmann, "Career Patterns, Employment and
Earnings of Graduates of 1l ACM Colleges." Final Report to the Fund for the
Improvement of Postsecondary Education (December 19, 1977). Distributed by the
Asgoclated Colleges of the Midwest, Chicago. Data used with authors' permission.
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program participants to be significantly different from the type of occupations
of the 1975 women graduates of aiﬁgg; St. Olaf or of all 11 ACM colleges.

In other respects as well, the jobs of our program participants whose primary
occupation was employment do not appear to differ much from the full-time jobs
held by the women who graduated in 1975 from St. Olaf and 11 ACM colleges.

Table 3 shows the relationship between current occupation and long-term
career goals of program parti:ipants,'camparad with the career potential of the
current employment of 1975 alumnae employed full-time. Because the two surveys
asked different questions and the survey of program participants allowed for more
than one response, the responses are not completely comparable. The responses do
nat:indicata large differences, however, Of the 1975 alumnae.emplayed full-time,
both éram St. Olaf and from all 11 ACM colleges, 627 indigated their jobs had at
least possible career potential and 38% indicated their jobs were temporary or
interim employment. Of the program participants whose primary occupation was em~
ployment, 52.5% indicated they were working at jobs which would lead to Eheir
long-term career goal and 32.8% indicated they were working at a temporary, in-
teﬁim job. Ome possible reason why the number of participants indicating they
expected their job to lead to their long-term career goal was slightly less than
the percentage of 1975 alumnae who indicated their jobs had career potential
was that not all of the program participants indicated a career goal. Of the
95 participants who responded to the questionnaire, only 65, or 68.4%, indicated
a long-term career goal. Of those Indicating a career goal, however, 86,1%
listed an occupation which was classified as professional or semiprofessional.

Program participants were also about as satlsfied with their current work
as were 1975 alumnae. As Table 4 indicates, 607 of program participants whose
primary occupation was employment indicated they were satisfied or extremely
satisfied with their current job, compared with 74% of 1975 St. Olaf alumnae and

72% of alummae of all 11 ACM colleges who indicated they were either enthusiastic

S5l



Table 3 7
CAREER POTENTIAL OF CURRENT EMPLOYMENT,
PROGRAM PARTICIPANTS, AND 1975 ALUMNAE

Relationship Between Current Program Participants Whose Primary
Occupation and Long-Term Occupation Was Employment
Career Goal: n %

Attending school to prepare for it 1 1.62
Working at job which will lead to it 32 52.5
Working at temporary job, will 20 32.8
pursue goal later
Working at temporary job while 6 9.8
deciding on goal
Looking for worlk which will lead : 7 11.5
to goal
No relationship ' 7 11
No long-term career goal 6 9.
Other 11 18

d Full Time

. » 1975 Alumnae Employe

St. Olaf Only | 11 ACM Colleges
(N=113) (N=473)

Career Potential Of
Current Employment

Definite career potential 30% . 30%
Possible career potential 32% 32%

Employment to earn money while 127 12%
deciding on work wanted
Temporary employment to earn 147 147
money to do something else

Temporary employment until 127 127
something better is found

Total 1007 . 100%

4parcentages add up to more than 100% because some respondents selected
more than one alternative.

7
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Table 4 8

JOB AND CAREER SATISFACTION OF
PROGRAM PARTICIPANTS AND 1975 ALUMNAE

e

—— ——— = — = = = = = —== = =
Satisfaction With
Current Job, Par- Satisfaction With
Level of Satisfactiom ticipants Whose Career Direction,
Primary Occupation | All Participants
Was Employment
n % n 3
Extremely satisfied 17 26.2 24 26.4
Satisfied 22 33.8 35 38.5
Somewhat satisfled 12 18.5 18 19.8
Somewhat to extremely 14 2L.5 14 15.4
dissatisfied
Total 65 100.0 91 100.1

Satisfaction With Current Employment,
1975 Alumnae Employed Full Time

Attitude Toward Employment : R - - -
St. Olaf Only 11 ACM Colleges
(N=109) T (N=463)

Enthusiastic 32% 377
Like it 427 ' 357%
Neutral 17% 167

Don't like it 9% N 127
Total | 100% 100%

about*thelr job or liked it. Program participants were also generally satisfied

with their current career direction; 84.6% of all respondents indicated that

they were at least somewhat satisfied with it.

The percentage of csliesgues with college degrees and the relationship be-
tween their current job and their undergraduate major were also similar for
program participants and 1975 alummae. As indicated on Table 5, 60.77 of pro-

gram participants whose primary occupation was employment indicated that 757 or




Table 5 : 9

DESCRIPTION OF CURRENT JOBS BY PROGRAM
PARTICLPANTS AND 1975 ALUMNAE

?sféizi?é;ss whose 1975 Alumnae Employed Full Tize
Primacy Occupation ————
lLceam Was Employment
o % (N=114) (N=479)

Icenm Se. Olaf Only | Ll ACH Colleges

Percentage of Parsons
5 Same Tvoe of
k dith 8.4.;

Indicacad thac
in gurrenc

emp Loymane,
moat colleaguss
have college
dagreas,

F

1007 27
75=99% Lo 16.4
50=747%
25-49%

0-257% 14 23.0

617

L
P
it

L% [*(]
L] L] .
Lm ST SR

3.A. in major raquired 16 24.2 Closely relazad S4%
Soma zalaclomahip k)8 47.0 Somewhat relatced 18% .
Ne relaticaship 19 28.8 Mot relaced 28%

Tocal | 86 100.0 Total T 100%

Parcencags of Parsions
Dolog Same Tvpe of
Work Who Are Women:

Loo%, 13

[T ]
Ao
M "

LS =]

75-99% 15
50=74% 1 33.
25-497 2 3
0-25% 1L 17.7

Tocal | 62 100.0

more of the persons doing the same type of work for their employer had at least
~ the B.A. degree. Of 1975 alumnae employed full-time, 59% of those from St. Olaf
and 617 of those from all 11 ACM colleges indicated most of their colleagues at

work had college degrees.

i
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Of program participants, 28.8% indicated there was no relationship between their
work and their undergraduate major, compared with 28% of 1975 St. Olaf alumnae
and 327 of alumnae of the 1l ACM colleges., In addition, a minority of the pro=
gram participants whose primary occupation was employment were working in jobs
that might be considered nontraditional for women: about a sixth indicated that
25% or fewer of the persons doing the same type of work for their employer were
women. (No ccmparablé'questigﬂ was asked in the ACM study.)

The similarities between program participants and 1975 alumnae in type of
occupation and description of occupation support the assumption that the dif-
ferences found in the occupations of program participants and the St. Olaf women
in the classes of '76 and '77 as a whole were probably due more to differences
in the timing of data gathering, rather than to actual differences in occupa=
tion.

What, then,are the implications of this for our assessment of the impact of
the Career Counselor and Career Advisory Panel? If there are no obvious dif-
ferences between the occupations of program participants and women in the classes
of '76 and '77 as a whole, did the Career Counselor and CAPs have no impact? It
is difficult to answer this question for several reasons., First of all, as was
mentioned in Report 1, using occupational data to assess the impact of these
programs presents problems. One is that there are many factors which influence
students' choice of career, such as family attitudes and values, high school ex-
perience, prevailing attitudes towards various careers, etc, These outside
factors might be strong enough to mask any éffecés of the Career Counselor and
CAP. A second problem is that the classes studied were not axgasad to the
program for their entire college career; the 1977 graduates were ouly exposed to
the program in their junior and senior years, and many may have had their plans
set by that stage in their college career.

Another source of difficulty in interpreting the apparent lack of difference




11
in occupations of program participants and nonparticlpants is that the program
participants may not have been representative of the women of the classes of '76
and '77 as a whole. 1f£, for example, they chose to consult the Career Counselor
or take part in the career planning retreat because they had greater problems
choosing a career or lower career aspirations than their classmates who did not
participate, then their choosing occupations similar to that of thelr classmates

™ ‘might indicate a great deal of positive impact on the part of the Career Coun-
selor or CAPs. It is also possible that some of the students who did not con-
sult the Career Coumselor or attend the career planning retreat may have had a
signifieant interaction with the Career Counselor or a CAP in some other form,
Thus, considering them nonparticipants in comparing the two groups might obscure
the impact of the program.

Yet another interpretation of this data is that the CAP ‘and Career Counselor
may have had a profound effect on some students, but the number of these students
was such a small percentage of the program participants in the study that they
did not have much effect on the group data.

An analysis of the student perception of the impact of the Career Counselor

and CAPs may add to our understanding of the occupatiomal data.

Student Perception of Impact of Career Counselor and CAP

In the follew-up questionnaire sent to women who had consulted with the
Career Counselor ot aﬁcéndeédthe career planning retreat, the respondents were
presented with a list of programs and services involving the Career Counselor
and CAP and were asked to rate the helpfulmass of each to them in making plans
ot decisions for the future. Their responses are presented in Table 6. The
majority of the respondents found each program or service at least scmewhat

helpful. Clearly the most helpful program of those listed was the career plan-

2




Table 6 12
USE AND HELPFULNESS QOF PROGRAMS AND SERVICES

o Used Or Attended Helpfulness If Used Or Attanded
Program - - o - o

S’Siic' ‘ Very Somewhat | Of Lictle
v€ e Yes No Total Helpful | Helpful Help Total

Career Planning ny 11 64 75 7 4 = 11
Retreat %|16.7 | 85.3 | 100.0 | 63.6 36.4 - 100.0

41 36 77 10 23 8 41

Individual interaction '
53.2 | 46.8 100.0 24.4 56.1 19.5 100.0

with CAPs

1]

‘EJN

45 35 80 16 22 ' 7 45

Informational programs : ¢ : ,
56.3 | 43.8 | 100.1 35.6 48.9 15.6 100.1

featuring one or more
CAPs

e (2

Other informational 40 36 76 6 22 12 40

n 2
programs % |52.7 ) 47.4 | 100.1 15.0 55.0 30.0 100.0
Personal consultation n| 68 15 83 16 36 16 68
with career counselor % {81.9 18.1 100.0 23.5 52.9 23.5 99.9

42 3 76 | 13 21 8 42

"Information searching” , 2 ,
55.3 | 44.7 | 100.0 31.0 50.0 19.0 100.0

method of deeision-
making

=2 |2

(b

These programs and services opened options or changed perspectives: o
Yes, definitely 17 19.8
Yes, somewhat 27 31.4

No 42 48,8

Total 86 100.0

Viewad least helpful were informational programs which did not feature CAPs.

The women wers also asked whether they felt thesé programs and services
opened their options or changed their perspectives. Just over half indicated thac
they had, at laast "somewhat," with about a fifth indicating they "definitely"

- had., The response to this item by the 56 respondents who had had interaction

with the CAP (by attending the career planning retreat, having individual interaction

2
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with a CAP and/or attending an informational program featuring one or more CAPs)
was even more positive; 30.47 indicated ''definitely' that their options had
been opened or their perspectives changed, with 26.8% indicating they had "gome-
what" and 42.9% indicating they had not.

Slightly different questions were asked on the "Women and Careers' question-
naire which was sent to a random sample of St. Olaf students. Students were
asked if they had consulted with the Career Counselor or had contact with a CAP,
and, if go, to indicate its effect on their decisions for the future. As Table 7
shows, the majority of students indicated that these programs had '"some'" or "con-
siderable" Effeet>ﬂn their decisions for Eha>futgre! The most positive response
was given by women students regardjing interaction with the CAPs; about 807 indi-~

cated it had at least "some'" effect on their decisions for the future.

Table 7

EFFECT OF INTERACTION WITH, CAREER COUNSELOR AND CAREER ADVISORY PANELISTS BY SEX

Item Men Women Total
n % n % n %

Effect of consultation with Career
Counselor on decisions for the future: \
sll

with CAPs
futura:

Considerable 2 22.2 1 3.6 3

Some 4 44.4 17 60.7 21 56.8

Little or non2 3 33.3 10 35.7 13 35.1
‘roeal | 9 99.9 | 28 100.0 | 37 100.0

on decision for the

Considerable

Effect of program or interaction

e
L= B

14 20.9

Some 9 45 25 53.2 34 50.7
Little or none 10 50.6 9  19.1 19 28.4
Total 20 100.0 47  100.0 67 100.0

L
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The nature of the perceived impact of the Career Advisory Panel and Career
Counselor is described by student comments., On the follow-up questionnaire to
former program participants, respondents wvho indicated their options had been
opened or their perspectives changed were asked to explain their respomse. They
listed three main ways in which they felt these programs had had this effect:
1) by providing information and methods to use in the job humt and career de-
cisions, 2) by ;ffafiﬂg support and encouragement, and 3) by providing them
with contacts. The following are sample comments describing these three types
of impact:

1. Providing information and methods to use in the job hunt and
career decisions

""Career counselor gave me more ideas on what types of work I could
pursue with my specifiec major. Also . . . gave me pointers om job
hunting."

"The retreat was enlightening in that it opened up areas to me which
I had not considered earlier.'

"Gave me ideas for resumbs and applying for jobs. Made me aware of
the resources and how to make use of them when desired.”

"It was helpful to have information on schools and programs collected
and available as well as someone to help me define my gosls and
expectations.”

"The most valuable thing I came away with was the conviction that if
1 really wanted a positlon and would be able to convince the prospec-
tive employer that I was suited for that position . . . It worked."

"My consultation was beneficial in that I learned a great deal about
'canvassing' for job opportunities. Most importantly, it made me
realize the myriad of opportunities available if approached with

initiative."

[ 3%

Offering support and encouragement

"Encouragement about my skills as a means to employment."
"Didn’'t change my perspectives - only enhanced them!"

"The Mellon Grant Program on Women in Medicine was excellent in that
it showed how women have adapted to the joint roles of physieian and
wife and mother -~ their experiences helped me to be able to see my-
self as a future physician and pursue that course."

<
w
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"Until I got involved with the CAP, my self-image and understanding
was low. Through conversations, encouragement and interaction with
CAP and related people, my perceptions of self expanded and gave me
confidence to try a career previously 'out of range.'"

"Although my answer above was no, I wish to add that my mind was fairly
well made up by the time I spoke with the career counselor - thus I
guess I mainly used her as a sounding board for my plans. My discus-
sion with her was quite helpful (and I feel a good reason for her Jﬂb)
- in that she helped me become confident in my plans for my career.

3. [Providing contacts

"Deb Denz got me in contact with Pat Zimmerman of Control Data, who
helped me get wy job here."

"Deb Denz kept me hopeful of getting into law school when I was get-
ting discouragement from others at St. Olaf. She introduced me to
Karin Wille, who arranged for an Interim program for me at the Dayton-
Hudson Corporate (legal) offices. Through the contacts made there I
learned of my present job opening. Without these two womens' help -
I certainly wouldn't be where I am today. I believe that the Career
Planning and Placement Office needs to take a more assertive role in
counseling women students as to future plans. I benefitted greatly
from the help I received through this program and wauld hope that it
reaches out to more women students inm the future.'" (Full-time law
student also WQrklﬁg as law clerk)

When asked if they had other comments, several women mentioned aspects of
the program they thought should continua:

"Continue to have Women Caraer Adv1sary Panelists. Advertise them to
your women students more."

"Try to keep the Career Advisory Panelists, or establish a similar pro-
gram to replace it. Encouragement and role models are VERY helpful
when making a career decision, particularly for women students at St.
Olaf. The CAPs were the best thing in the Career Planning Office.”

"PLEASE keep the strong emphasis on women - even the most courageous
of us need encouragement to do what we have to do!'"

"I think the Career-Planning retreat was really fimne, and should be
continued for St. 0laf men and women."
Interaction with the Career Advisory Panelists, especially at the career
planning retreats (held in October 1976, September 1977, and April 1978) was
clearly perceived by students as having an impact on them. The evaluations con-

ducted at these retreats (see Appendix C) provide additional information about

&0
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the nature of this impact. At all three retreats, nearly all participants who
completed evaluations indicated they had made some or much progress toward be-
coming aware of life/career options. Those attending the first retreat indi-
cated the most progress in this area; 81% felt they had made much progress in
awareness of options. Participants in the October, 1976 and September, 1977 re=-
treats were asked to indicate their progress in developing decision-making
skills. The majority of students at both retreats indicated they had made prog-
rass in developing these skills, again with those at the first retreat indicat-
ing more progress in this area. Participants in the September, 1977 and April, 1978
retreats were asked to rate their progress In gaining insight into self, including
values, skllls, assets, interasts, and experiences. Nearly all in September, 1977
and all in April, 1978 indicated at least some pfcgress in this, with about half
of each group responding that they had made much progress.

Students at all three retreats were asked to what extent they felt they had

- changed any of their perceptions about the various life styles available to women.
They indicated somewhat lass change in this area than in the other areas men-
tioned ébgvej alchough the wmajority at all three retreats indicated they had
changed at least somewhat. Again students attending the first retreat per-
ceived the most change in this area, with about a third indicating their percep-
tions had changed "to a great extent.'

The ratings of the specifiec structured activities at the retreat indicate
that nearly all participants found each of them at least somewhat helpful. 1In
general, the most highly rated events were panel discussions featuring the CAPs.

Comments on the retreat evaluations included a statement from a student who
felt the retreat helped clarify her thinking:

"I came here very, very confused and as of today, I feel like I actually
know where I've come from, what I want, and at least have some direction
as to where I'm headed,"

Other students indicated they had been encouraged to pursue 'previous plans:

Q 61
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"Most important, this workshop encouraged me in my present direction -~
knowing myself, really understanding my needs and goals."

"I now feel I have the incentive to go and gtart in the direction I wanted
to go in, but never had the guts to do because I felt the decision was
too large and permanent for me to make."

Evaluations of other specific programs indicated additional effects. In the
evaluation of the evening workshop on the two-career family held in April, 1976
(see Appendix D), the majority of both women and men students indicated they
obtained some or wmuch more information about the problems and possible solutions
for the two-career family. About half of the men students and the majority of
th~> women students indicated they felt the program had affected their attitude
regarding the desirability of the two-career family. In the evaluation of the
Assertiveness Training Workshop held in January, 1976, nearly all students indi-
cated at least some changes in thelr thinking and & majority at least some change
in behavior as a result of the workshop. Those students who were initially least
assertive reported the most change in thinking and behavior. _(For the complete
report on this workshop, see Appendix E.)

Comments written by students who attended CAP programs, visited CAPs at
work or completed internships arranged by CAPs mentloned learning more about
career options, about specifiec careers, about how women balance home life and
careers, and about how career women have handled the various problems that arise.

In summary, the majority of the students who participated in CAP pfagfams or
utilized the services of the Career Counselor appear to have found them helpful,
and to have felt they had some impact on them. Many of the changes described by
students vere in areas that one would not necessarily expect to see reflacted
in immediate post-baccalaureate employment, such as changes in assertiveness or
in perceptions of alternmative life-styles. In addition, few students indicated
that the program caused them to make a decision they might not otherwise have
made, although statements that they felt encouraged were common. Thus it is not

entirely inconsistent that the students could perceive these programs as having



=
o

an impact on them, and at the same time differ very little in occupation from
their classmates or from 1975 women graduates of St. Olaf and 11 ACM colleges.

That the impact of these programs for most participants was probably in some
area other than career decision or job search is supported by the description of
their job search given by program participants on the follow-up questionnaire. Ta-
ble 8 presents the assistance in finding work reported by those respondents whose
primary occupation was employment. Although we do not know how many actually sought
such assistance, a majority (64.6%) indicated they received no assistance in finding
@r-;hagsing their work from Career Planning and Placement or the CAP. A contribut-
ing factor to this independence in finding or choosing work may have been the number
of students (60.97%) who limited their job search to a specific geographical area.

For 4 small group of participants, héwevar, these %ragrams clearly had an
effect on their job choice or search.

Comments written by students on the follow-up questionnaire illustrated the
types of unmet needs that may have caused the programs to have less effect on
some students than on others. Most of these comments could be summarized inte
four general suggestions for career planning and placement services at St. 0la€:

1) try to reach students earlier in their college careers; 2) expand the ser-
vices to students interested in areas other than teaching, nursing, and business;
3) offer more direct help; and 4) help students deal with issues relating to
careers and the liberal arts. Examples of such comments follow:

1. Need for earlier comtact

"Found the office was happy to offer guidance and assistance when
called upon. Would have been helpful to me had I visited them earlier.
Perhaps more in-depth counseling and workshops should be directad at
Freshman/Sophomore years."

"I don't know how, but try to make people aware early in their college
careers that they should elither think seriously about a specific field
or else be satisfied with a good liberal arts degree that won't guaran-
tee them a job. I think it occurs to many students too late."

"Need to start earlier in college career -- more emphasis on life-
planning as opposed to job searching."




Table 8
DESCRIPTION OF JOB HUNT BY PROGRAM PARTICIPANTS
WHOSE PRIMARY QCCUPATION WAS EMPLOYMENT

Assistance in Finding Job:

Learned about opening through Career Planning 5 7.72
and Placement or CAP

L3
_F\‘
e

Learned about opening through contact or lead
from Career Planning and Placement or CAP
Learned how to find a job from Career Planning 14 21.5
and Placement or CAP

A% ]
ot
—

Learned about availabiliey of this type of work
from Career Planning and Placement or CAP

P
-
U

Used a placement £ile in securing job 14 2

(=

Recelved no assistance in finding or choosing 42 64 .
this work from Career Planning and Placement
or CAP

Limited the Geographical Area In Which
Willing to Work:

2 ——
Yes 39 60.9
5

Areas of Limitation:

Minneapolis/St. Paul 1
Other specific city or town 10 25.6

Tagélisﬁeéific éiﬁy T 27 - 69.2

Midwest 5 12.8

Two Or more areas 7 17.9

iatél liiitad égéréﬁr  39 B 799!§

agereencages add up to more than 1007 because some respondents selected
more than one alternative.

64
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knew about Erom tha Caraer Offlce, I am not familiar with yauf current
program, but I would hope that you are trying to imnvolve students in
their freshman year in thinking about career direction -- and that you
follow through with specific programs designed to help students during
each successive year instead of waiting for students to come to you
during their senior year."

Expand service to students interested in areas other than teaching,
ﬁursiqg;gbusiness

"There is a need for much more information and presentations for stu-
dents majoring in psychalagy, family studies, sociology, ete."

"It seems the Career Office provides a great deal of help and infor-
mation for those in business or teaching majors and very little for
the many in social service."

"st. Claf career office seems too geared towards helping the nursing,
teaching, and business students -- there are other students with
other wajors."

"I believe it could have been more helpful if a wider variety of

agencies or companies could have interviewed (or even spoken) on cam-
pus. These really only aided education or business-economics majors."
""More should be done with the actual method of looking for a job.
Especially with jobs that require some type of portfolio (i.e. writers
and artists)."

Need for more direct help

"] was not helped to find the type of jobs available and didn't know
where to start myself. Phone calls, letters, etc., are more helpful
than sending me to the files to look for folders on jobs I would be in-
terested in which didn't exist.” '

"0ffer more concrete help -~ specific career opportunities that apply
to a particular major. Instead of saying 'Well, you could do something
with statistics,' offer some real-life examples of how various compa-
nies use statisticilans; suggest exactly where a person could find more
information. . . . If an Office of Career Planning and Placement

can't help show what we can do with a particular major, who can? Pro-
feasors, friends, parents, acquaintances don't know.'

Help with issues related to careers and the liberal arts

"All undergraduate work need not be totally 'relevant' to one's future
job, and yet one should be aware of courses that will comtribute to
being a desirable employee in ome's field. Is there any way your
office could impress on undergrads the necessity of such a balance?"

"More needs to be done in the area of alternative thinking. The
'accepted' occupations receive undue emphasis."

o
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"Help the liberal arts graduate to more sharply define career goals

-~ 3t. Olaf (in many majors) is not specifically career=oriented, so
the task to the student is to focus his interests/major in a career

direction.'

Impact of the Program as Perceived by Career Advisory Panelists

The evaluation forms completed by the CAPs after specific activities (for
a sample form, see Appendix B) indicate that their goals for given activities
were frequently to provide méral support to students and serve as role models
as well as to provide them with information. CAPs generally felt that these
goals were accomplished, which is consistent with the student response described

above.

questionnaire. (For a copy of this questionnaire, see Appendix B). 1In the first
part of this questiomnaire, CAPs were presented with a list of goals for the
panel which had been prepared by the Mellon Grant Planning Team in August, 1975.
Panelists were asked to indicate the extent to which they felt each goal had

been accomplished. Their responses are presented in Table 9. The objectives
which the CAPs felt were best accomplished (a majority indicating they were at
least "adequately" accomplished) were: to help students become acquailnted with
women who have pursued diverse careers, to inform students aand faculty cof chae
range of employment potential in their own and related fields, and to provide

st dents with models of, and help them consider the joys and problems of, dif-
ferent life=styles. The other objectives were felt by the majoxi+ty of the CAPs
te have been accomplished at least somewhat. Two of the panelists indicated that
they felt they did fairly well in meeting these objectives for those students
with whom they had contact, but they rated achievement of the goals low because
only a minority of the student body was affected by the program. Ome of the
panelists added that she fealt that the goals would also have been better met if

they had had more continued contacts with students rather than one-time-only

66




Table 9 22
RATING OF GOAL ACCQHELISHHEHT BY CAREER ADVISORY PANELISTS

Extent to Which Accomplished

Goal Thor=- Ade- Some~ VNDE AE
oughly quately what All

1. To establish and develop an ongoing relation- = 2 5 1
ship with St. Olaf College students and
faculty and administration.

2. To help our students become acquainted with 1 7
women who have pursued diverse careers,
including those not traditionally con-
sidered by women.

3. To inform students and faculty of the range - 5 3
of employment potential in your own and
related fields.

LN
!

4, To inform students and faculty of the kinpds - 3
of education and training needed by people
in your field, and of how and where they
may be pursued.

5. To help students understand and prepare ta 2 1 5
cope with the forms of prejudice they may
encounter because of sex-stereotyping ino
different fields.

. 6. To provide students with models of differenc 2 4 2 -
life-styles of career women, and to help
students consider the joys and problems of
these -- marriage and non-marriage; children
and no children; different combinations and
chronologies of education, family and
career.

7. To help locate for students possible interm- - 2 4 2
ship or fleld work opportunities im your
field so that they can explore different
careers.

8. To play a part in faculty development by - - 5 3
helping faculty to observe and understand
the varied world of careers and women's
participation iu this world,
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meetings. In general, the panelists tended to feel they met their objectives
for specific programs, but were less confident of their impact on the college as
a whole.

When asked to list which programs, meetings, speeches, retreats, visits, or
other activities they felt were most valuable in helping them achieve these

goals, the activity most often listed was career planning retreats. Also listed

'yl

were meetings with classes, internships, panel discussions, student visits to

the place of work, the Two-Career Family Symposium, the on-campus orientation
retreat at the beginning of the program, the program for faculty on "Business and
the Liberal Arts Graduate,” che meeting with faculty on "The Politiecs of the
Arts," the meeting with administrators on "Women in Careers,'" and individual meet-
ings with students. Ome panelist commented that in general, the longer sessions
with larger groups were the most effective.

A variety of suggestions were made in response to a questiom about the coordi-
nation of panelist activitles and whether the bedt use was made of their know-
ledge, skills, and interests in furthering the program's goals. These sugges-
tions included the following: wmore use could have been made of panelists; panel-
ists might have been able to relate to more people 1f programs had been planned
to allow CAPs to address broader topics; carlier exposure to faculty and adminis-
tration might have generated faster ac..ptamce of the program. More inter-
actions between panelists and persous responsible for curriculum and policy, more
unstructured time at fecréaﬁs, and more sessions as a panel were also suggested.

Suggestions for prograws or activities which they felt were important to
continue or initlate included career planmning retreats, internships, 'forum' type
activities, programs to sensltize faculty and administrators about the opportuni=
ties available to women and obstacles to women, making role models available, and
programs to bridge the gap between academia and the world of work, such as visits

by industry representatives to classes.

o




24
Several panelists felt that being a CAP assisted them in value clarifica=
tion and goal setﬁing. The panel members became friends and formed a support
group, ag well as providing éaéh other with insights and information about
career choice. One panelist also felt that St. Olaf students and program admin-
istrators had®§s§Véd as a support group for her. As a group, they found being on
the panel a rewarding experience and encouraged the college to continue the CAP

program in some form.

nggluéi;n

Considering together the occupational data on program participants, the
students' perception of the impact of the program, and the Career Advisory Panel-
ists' perception of the impact of the program, it appears the the Career Ea;ﬁseléf
and the CAPs had some effect on nearly all students who used their services and
a great impact on a few. .Just aseiﬁ is unrealistic to assume that these programs
could have served every student, it is also unrealistic to assume they would
have a large effect on every person contacted, To have some effect on many and
much effect on a few is what could reasonably be expected of such a program, and

it is what the evidence indicates was accomplished.

rj




APPENDIX A
SAMPLE QUESTIONNAIRE: CAREER PIANNING
AND PLACEMENT FOLLOW-UP SURVEY
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CAREER PLANNING AND PLACEMENT FOLLOW-UP QUESTIONNAIRE 26

1 when did you graduata from $t. Olaf? o e —
= (monch) (year)

2. Major(s): - o

3. Are you nov actendlag scheol?
: 1 Yes, full-cios
2 Yes, parc-time

3 No
a) If a scudenc, plesse wrlce im: Program or subjeesr __ - I — —
Degrae soughe: ) . e
4. Are you nov szplayed? -
' 1 Yes, full-tima
2 Yes, parcetime
3 Ne (If No, 3akip £o quaestion 3. on che ocher slde of the page.)
a) 1f employsd, please write in: Job cditla: _ S, I
Firm or agency: _ — e e e — e
Major respomsibilicles: —e ettt e —
b) If smployed, gﬁpsggiuzelyé what perceantage of che persons doing che same type of work £ot your szployes
have at least the 3.A. degrea?
1 loo%
2 75-997%
3 50=74% -
4 25-497
5 0-25%
c) If employed, approzizacely what percentage of che persons doing che same &ype of work for your employef
are yomen?
1 loo% .
2 75-99% .
3 50-74% i
4 215-49%
5 0=25%
d) If employed, whac is tha relacionship befween your work and your undergraduate major?
1 Ho relationship
2 Scome relationship; my sajor helped ms qualify for ﬁ";is wark
3 A B.A: lo my =ajor waz required for thig work
=) 1f employed, how satisfied are you vich youf curreat job?
1 Ixeresemly sacisiled
2 Sacisiiad
3 Somevhat satlsfiad
4 Dissatisfled
5 Somewhat dissstisfled
6 Extregsely dissazisfiad
£) If employed, yhich of the followlng apply co your cutren t job? (Cirele as zmaoy az apply.)
1 1 learned about the opening chrough Sc. Olaf's 0ffice of Career Planning amd Placement or a
Carear Advisory Paselise.
2 t learned sbeut the opaning through a ceneaet or lsad I zot from che Office of Carzer Plaoning and
Placesene or a Career Advisory Paneliset,
3 I learned how to Eiad a job from the Offica of lareer Planning and Plagement or a Caresr Advisory 2inelisc.
4 I laafmad about he availabillty of thls =ype of work from che 0ffice of Career Plamming and Placamént
or 4 Career Advisory Panelisc.
5 1 used a4 placement £ile {n securiog this job.
6 1 raceivad no assiscance in findiag or choosling chis work from the Office of Carsar Planmaisg and
Placssent or a Caresr Advisory Fanelisc,
o d
o =

ERIC - ,

Aruitoxt provided by Eic:



27

5. 1f you are employed or looking for work, did ysu limic the geographnical area Lo which vou were willing co work?
1 tas )
I Mo

a) 1f yed, co whac area(s) did you limic your SeAgew? ___ I

ou ara not now working or zoing to school, vhich of tha followinz heac describes your sizuaciom?

6. Ify

1 1 am looking for s=ploymenc. -

2 [ am caking time off to decide what I wanc to do.

3 1 am doing something sl3e. (specify: _ ] L ) ) -
7. “hac -3 vour long-ters caresr goal? _ . e e

B. +hich of the following best deseribes the relaclionshilp bécween your curredt occupaclon apd your lepg=term career goal?
(Circle as zany as apply.)

1 [ am actending achool to prepare for iE.
2 1 am vorkiag at a job which will lead co it. ) :

3 1 am working at a temporary job and incand to pursua gy carzer goal lacar.

4 I am worklag at a :8xperary job while I dacids 6w 3y earesr goal.

5 1 am looking for work which will aventually le: uy ‘cafeer goal.

6 There i1 o relation betwaen my currfent covispatlos and @y long-term caresr goal,

7 1 don't have a long-term carear 3oal. )

8 Ocher (speeify:

]

9, How saciszfled are you with your curtent career direation?
1 Extramely sacisfied

Sczawhat sacisfied

Scaevhat dissacisfled

Dissatisfled

Extramely dissacisfisd

e B D b

). Lisced belos are sone of the programs snd scrvices spouscted by zhe Gffice of Career Planning and Placemenc. Far each

that you aczendsd of used, please indicace ity helpfulaess tz you L2 mwhkic® plans or decisions for che furura.

Helpfulness im Making Flaos
At Decisioms Foe che Fucure
Of pid Yot
Very Somewhat Litcle Ackczend )
Halopful  Haloful =~ Hels . Ot Use Progzazms and Services
1 2 3 4 a) Careser planging retreac
1 2 3 I by Informacional programs Zeacuring ome or zors Carser Advisory Panelists
1 2 k) & 2) Other informarional programs
1 2 3 4 d) Iadividual incéraccion with ous or more Caresr Advisory Fanelsits
1 2 3 4 &) FPersoual consulracion wich czaresr counselor
1 z k| 4 £) "Information searching' mechod of decisiocan-uaking

Do you fesl any of zhe abave servicms spened your options or changed your perspeccives?
1 Yes, deflaicels

2 Yes, somevhas

3 He

. ILf yes, plsase explain:

Are thers iay ways Lia witleh the Cffice of Career Planaisg and Placement could have salped you ia your declslou-zakisng

or Job ssarchiag, Sut did zoce?

g

Any achar zocmencs? lease rs.ursm to:

Office of Zdueacional Aesearch
sc. 0laf Collage
Norshfleld, MN 55057

ERIC
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APPENDIX B
SAMPLE EVALUATION FORMS
FOR SPECIFIC ACTIVITIES
AND FINAL EVALUATION,

CAREER ADVISORY PANELISTS




Activity: __ 29

Date: _____ _ e

Career Advisory Panelisc: __ _

1. Listed below are some of the general goals suggested for our "Women in Careare' program.

Please check the ones that were your goals for this activity, and list 4ny additional
goals you had in mind. (Please check a goal even if you were only concerned with a part
of it.)
A. Students (women and men)

Inform them about a career or careers, including:

a. Kind of education and/or trainigg needed.
b. How to pursue the required education.
¢. Employment potential in the career area.

Help them understand and be prepared to cope with prejudice because of sex
stereotyping in the career world.

Help them become aware of problems and possibilities regarding marriage and
children, and different chronologies of education, family and career.

Help them to not underestimate their abilities, to not accept negative
estimates of their potential. :

Help them become receptive to new possibilities of roles for men and women.

Other(s): ____ _ e e

]

o~ = - = = —— - — — e SIS S =
~ - = —— — S - — - — — = = — - —

B. Faculty and/or Administrators
flelp them learn more about women's participation in the world of careers and
to have flexible perceptions of women's careers.
- Help them learn more about possible careers for students majoring in their
subject. .
Iinfluence them to have equally high expectations of male and female students,
espacially in the seiences.
Help them to become aware of:
a. The reality of changing roles. _
b. The complex issues raised by changing roles.
¢c. The problems of women students.
d, The potential of women students.

Other(s): ____ _ e e o

C. Other goals




2.

2., What do you feel was accomplished in this session?

Fgr. :

3. 1Is there something you wish you had done differemtly? If so, how might you have
done 1t?

%» Was there something in the arrangements or format that you wish had been different? If
~ sa, what would have been better?

j. Other comments, recommendations:

\;:Jw [}




EVALUATION FORM

[
[l

CAREER ADVISORY PANELIST ACTIVITLES

fﬁétivity:

fDaEE: e
" Career Advisory Pamelist: __ .
‘1. What was your main goal in this activity?

2. To what extent do you feel this goal was accomplished?

3. Was there something about this activity you wish had been different? If so, what
would have been better?

o F

b ¥




ning Team in August, 1975.

FINAL EVALUATION : 32

CAREER ADVISORY PANEL

Name: __ —

Listed below are the goals of the Career Advisory Panel prepared by the Mellon Grant Plan~
Please indiecate the extent to which you feel you have accom-

plished each goal by circling the number corresponding to your response, adding comments
when approprilate. s

Comments :

Comments:

Comments :

Land

Comments:

Extent to Which Accomplished:

Adeguately Somewhat Not at All

2 3

4

Goal

To establish and develop an ongoing relati
ship with St. Olaf College students and
faculty and administration.

To help our students become acquainted witt
women who have pursued diverse careers, in-
cluding those not traditionally considered
by women.

To inform students and faculty of the range
of employment potential im your own and
related fields.

To inform students and faculty of the kinds
of education and training needed by pecple
in your fileld, and of how and where they
may be pursued.

To help students understand and prepare to
cope with the forms of prejudice they may
encounter because of sex-stersotyping in
different fields.

To provide students with models of differen
life-styles of career women, and to help
students consider the joys and problems of
these -- marriage and non-marriage; childre
and no children; different combinations and
chronologies of aducation, family and
career,

To help locate for students possible intern
ship or field work opportunities in your
field, so that they can explore differentc
careers. :

To play a part in faculty development by
helping faculty to observe and understand
the varied world of careers and women's
participation in this world.

h" =y
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l. Which programs, meetings, speeches, retreats, visits or other activities do you think
were most valuable in helping you achieve these goals?

s How effective was the coordination of panelist activitie:? Do you feel that the programs
and activities in which you participated made the best use zf your knowledge, skills, and
interests in furthering the goals of the Mellom grant program?

. Do you have suggestions of specific programs or activities which you feel are important to
continue or initiate as we continue our work in the area of women and careers?

Do you feel that being a Career Advisory Panelist has had any effect on your own personal
or career development? If go, pleasge explain.

+ Other comments or thoughts you'd like to share?

D!EiRi
Pl _ May, 1978
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EVALUATION 35

CAREER PLANNING RETREAT

fises4d Sale |- Please rate each iccording teo hov helpful ie was ko you by

elreillss
Yarr Somewhae  Of Lictle
Helpéul  Helpul ¥ turd
1 2 a. Koynote address: '“Great Expectations: 1t's a Differsnt Scene”
L 2 b: Panel discusaion: “Caraser/Life Opcions”
1 2 3 e+ Smell group worlkshops on lifalines
Sunday:
1 2 3 d. Spasch: "Collages — For Yhae"
L 2 3 ¢- Fanal Discuasioa: 'Decision-Making For College 'Women'"
1 2 £. Small group workshops on declsion-making

Liscad Delow are che two main objectives of this recraat. Pleasas iadiecace the amount of progress you feel you have
made on sach, by clrcling the aporopriate ausber, )

Much Some Licele Or
Brogress Progress No Progresa
1 2 3 i. Becoming aware of the career/life optioms open to you, and the
im~licarions of various cholces.
1 2 3 b. Developing good decision-making skills.

To what axzent do you feel you have changed any of your perceptisns about the various Lifa styles available to womea
(single, married with children, married wichout childrea, ecc.) as a result of this retraze?

L. To a great axtensc

2. Somewhat
o ). Lictle or met at all

“ould you hriefly descride thass changes, (F .-

Whag was che mosc importact thing you learnad ac the retreac?

What about che retreaz zould pnave Heen improved?

Do you have any suggeszions of whac should be included in the Zollow-up zeecing?

S0
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EVALUATION

CAREER PLANNING RETREAT

1. tiscad balow ire the major aecivizias of che recreac. Please rate each according co how Belpful iz was 20 jou ¥
elreling che aumber in the appropriace column.

Very Somewhat Of Litele

deloful Helpful 0 :
L 2 Kaymota address: ''Dlraction - Yalues - Caraser”
1 2 3 b. Panel discussion: "Carser/Life Opcions and Aealicies”
1 2 ] e. Small group workshops: '“Whera Do I Go From Herel”
1 2 3 d. Presentation: "If You Have Ic, Use Ig"
L 2 a. Panel Discussiocn: "How Do You Take Action?'
L 2 k} €. Small group workshops oun decizico-making

Liscad below are the cwo main objaczives of cthis recreat, Pleasa indicate the agount of progress you feel you have
mada on aach, by eirsling the approprlace numbsr.

Muzh Soma Licele OF
Progress 7Progtess No Drograss )
1 2 3 a., Bacoming awara of caraer/life opclona and reaiitias.
L K 3 b. Gaiming Lmsighc into $4lf = values, skills, assecs, imtarests,

uxpariencas,

i 2 k) e. Daveloping decision-making skills.

3. To whac sxtenc do you fesl you have changed any of your perceptlans abouc zhe various

1ife stylas avalilable =2 women
(singla, married wich children, aarvied wichouz childram, acc.) as 2 fasule of chis raer

aat?

1. To a graac axtesat

. 2. Somewhat
o 3. Lizele or aec at all

WYould you briefly describe chese chapges; Lf any?

&, What was =he most important chlag you ledrned ac che racreac!?

5, What about the zefrearc 2ould hdve been immroved?

‘ze& 2f Zducaclonal Ressarsh

Cetober, 1977

El{lC f
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EVALUATION 37
CAREER PIANNING WORKSHOP
1. Listed below are the major activities of the workshop. Please rate each according to
how helpful it was to you by cireling the rnumber in the appropriate column.

Very Somewhat Of Little
Helpful  Helpful ~ Or No Help

Panel Discussion: ''What's Out There For Us?"

ot
I
hodt
"™

Presentation: "Can She Type?"

I
i b
"
o

Trioing: Skill Identification

[
w
L

3 "~ d. Panel Discussion: '"How Can I Make the Most
of My St. Claf Experience?"

-
o3
i

1 2 3 e. Panel Discussion: '"Career/Husband/Children"

2. Listed below are the three main objectives of this workshop. Please indicate the
amount of progress you feel you have made on each, by circling the appropriate number.

Much Some Litcle Or
Progress Progress No Progress

1 2 -3 a. Becoming aware of life/career optionms.

1 2 3 b. Gaining insight into self — gkills —
interests = axperiemnces.

1 2 3 ¢. Beginning life/career planning.

3. To what extent do you feel you have changed any of your perceptions about the various
life styles available to women (single, married with children, married without
children, etc.) as a result of this workshop?

1. To a great extent

2. Somewhat

3. Little or not at all

Would you briefly describe these changes, if any?

4, What was the most lmportant thing you learned at the workshop?

5. What about the workshop could have been improved?

. Career Plaoming and Placement
Aprll, 1978
(Retyped with corrections, 6/78) .

LE
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STUDENT RESPONSE TO 38
CAREER PLANNING RETREAT
OCTOBER, 1976

Very Somewhat Oof Little
Helpful Or No Help

1. Rating of major activities:

a, Panel Discussion: 93% 7%
""Career/Life Options"

b. Panel Discussion: o 827 19% -
"Decision-making for
College Women'

c. Small Group=- 74% 26% -
Decision-making

d. 'Small Group- 647 32% 4%
Lifelines

e. Speeches, ' 50% 437% 7%

Combined percentage

Much Some Little Or
Progress LOgress No Progress

| 137

2, Progress toward objectives:

a. Awareness cf Career/Life 81% 15% 47
Options

b. Developing decision- 447 56% -
making skills
Great Little Or
Extent Somewhat Not at All

3. Change in perceptions regarding life 397 437% 187%
styles available to women:

Some Comments:

"Best thing that happened since I've beenm at Sz, Olaf!" -
"Began thinking of options not previously considered"

'""Saw problems as being more manageable"

AR Ry
L‘—}L’}




STUDENT RESPONSE TO 39
CAREER PLANNING RETREAT
SEPTEMBER, 1977
Very Somewhat 0f Little
Belpful Helpfy Or No Help

1. Racing of major activities:
a. Keynote Address: 'Direction - 407% 50% 10%
Values - Career'

b. Panel Discussiom: ''Career/Life 73% 27% -
Options and Realities"

c. Small Group Workshops: 'Where 487% 38% 4%
Do I Go From Here?'"

"If You Have It, 50% 39% 11%

[a™
Lan]
i
i
[
]
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Use It!"
e. Panel Discussion: ''How Do 50% 42% 8%
You Take Action?”

Much Some Little 4=
Progress Progress No_Progress

2, Progress toward objectives:
a. Awareness of career/life. 50% 427, 8%
options and realities

b. Insight into self: wvalues, skills, 47% 497 4%
agsets, interests, experiences

e. Developiurz dg:isigﬁ=making skill 22% 684% 147

Little Or
Somewhat Not_at All

65% 237

3. Changes in perceptions regarding life
styles available to women:

Some Comments:

"I came here very, very confused and as of today, I feel like I actually know where I've
come from, what I want, and at least have srme direction as to where I'm headed."

"I began to consider, for the first time really, single life as an option rather than
something I have no cholce about,” '

"1f nothing else, I got a chance to put myself realistically into the life situation,
and I feel my perceptlons as a result were challenged out of their 'dream world.' The
options all were seen as viable options, and the importance of personal decision really
made an impression on wme." :

"I guess I'll just admit here that I came with somewhat of a pessimistic attitude and
have been nothing but overwhelmed with the positive encouragement I have received
here. I cam: with few expectations so it's hard to imagine improvements. I guess
more time is the only real improvement that could be made, but that is difficult to
find."

Uy
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s _on Career Planning Retreat, September, 1977, comnt.

Student Commen

"I can't think of anything. It was great and I'm zlad I 'took the risk,' branched

out and came, Thanks for the eye opener.”

"I think chat all the workshops on values, future speculation, etc. were helpful in
getting me to realize the importance of knowing myself. T don't feel, though, that

I have been able in this big group setting to really sit down and look at me. That
will come now in the days and weeks to come. What was most encouraging, helpful and,
yes, exciting, was listening to these 'successful' women, their problems, frustrationms,
etc. I feel that I've benefitted most from their experience and willingness to share
that. I can say, 'she solved that problem in a way 1'd never have come up with.' I
can honestly say that I leave optimistically and execited. The future looks like an
ever-shifting kaleidoscope of opportunities which I can, if I am aware of myself and
the many 'helps' available to me, either grasp or let go by, thus shaping a truly
fulfilling and happy life."




STUDENT RESPONSE TO 41
CAREER PLANNING WORKSHOP
APRIL, 1978

Very Somevhat Of Little
Helpful Helpful Or_No Hel

1. Rating of major activities:
a. Panel Discussion: ''What's Out 90% 10% -
There For Us?"
b. Presentation: 'Can She Type?" 49% 51%
= ¢, Trioing: Skill Identification 507 49% 1%

d. Panel: '"Make the Most of 80% 20% -
St. Olaf Experienca"

e. Panel: 'Career/Husband/Children" 80% 20% -

Much Some Little Or

Progress Progress - No Progress

]

Progress toward objectives:
a. &twareness of 1ife/career options 50% . 49% 1%

h. Self insight: skills, interests, 497% 51% -
experiences

Beginning life/ccreer planning 49% 51% -

[t

Great Little Or
Extent Somewhat Not at All
3. Changes in perceptions regarding life 15% 75% 10%
styles aviilable to women:

§pga”5;ﬁ$§ntsz

""™Most impostant, this workshop encouraged me in my present direction--knowing mys.lf,
really understanding my needs and goals.'

"Helped affirm a belief I had held previously--one must work out career and life-
style questions to suit one's self and the people around one, not according to what
is 'soecially acceptable.'"

"] now feel I have the incentive to go and .vart in the direction I wanted to go in,
tit never had the guts to do because I felt the decision was too large and permanent
for me to make."

", . . important to see various areas in which these women had become successful and
to see their healthy attitudes toward making mistakes and learning from those mis-
takes to improve their careers and lives."

Wy
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APPENDIX D
EVALUATION OF THE TWO-CAREER
FAMILY PROGRAM
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TWO-CAREER PAMILY PROGRAM 43
In order to help evaluate this pregram, we weuld appreclate your answers to the following quescions:

1. Relatiom to Sc, Olaf:

St. Olaf student

St. Olaf ceacher, adminlserator or scaff

Spouse of St. Olaf teacher, administracor or staff

7 Other e o _ _ _
2. Class (students only)

. Freshman

- Sophumore

_ Junior

- Senlor
3. Sex

_ Male

Female e

4. What previous contact have you had with twvo-carear families?

None

Have known some but have never discussed thair situyation wvith them

Hava had discussions previously with two-career families about cheir situacien

My pareats both have careers

Both my spouse and I have careers

3. What was the topic of your discussion sessibn?
Oceupational expectations Child care - schoel age
Occupational pressures Household responribilicias
Strain and satisfaction on individual lavel Social obligacions
ographical mobiliry Income and educational differspeial

1

;7 Child care - pruschoal

6. How much thinking had you dene befora tonight about the problems and alternacive solutions for the
two-career family?
as

7 Very liccle
o Some v
] A leot

7. To what extent did this program prove.. y2u with more information about the problems and possible
sciatlons for ehe Ewo-career family? :

_ Nons

- Litrle .
___ Some

_____ Much

[V

Yhat effect do you feel the program has had on your atzifude regarding the desirability af che
two-career family? ) )

Hone

Litgls

Soms

Much

9. Which of the following best describas your current preference :egarding a two-caresr family?
I definicely prefar to be a member of a two-career famisiv.

- I am not sure whather [ prefer o be in a two-career family.
——. I definitely prefer to be a member of a one-career Eamily.
—. I do not plaa to marry.

10. Weuld you be fnterested Ln actending additional nrograms on the two-ciresr family?

. Yaz
;;7’ Hayhe

Probably nor

1l. 1If you would be i.cereated in additienal programs, what topics ov formats would you suggest?

12. Commanta:

O

Aruitoxt provided by Eic:




TWO-CAREER FAMILY PROGRAM 44
FREQUENCY DISTRIBUTIOM FOR EACH QUESTION

Relation to St., Olaf 7 Class (Students Only)

St. Olaf student Frzshman 20
St. Olaf teacher, adminis= Sophomore 24
trator or staff Junior 21
Spouse of St, 0laf teacher -~ Senior 17
aém%nisgrazar or staff Total 82
Other

o |2
e

-~

[ Iw [

Total 9

Previou¢ Contact With
Sex ) Two=-Career Families
(Some chose more than one)
% I %

23 None 9 10
77 Have known some but have 4 44
o never +discussed situation
100 Have had discussions with 20 22
two-career families
Both parents have careers 20 22
Both my spouse and I have 10 11
careers

Male
Female

8 lsae
I

Total

Amount of Thinking About Amount of Iafcr:
- Two-Career Family Provided by Pr
None 1 1 None 4 4
Very little 13 14 Little 14 15
Some 35 38 Some 46 51
A lot ii éz Much 27 30
Total 93 100 Total 9l 100

=

Program's Eftect on Attitude Preference re: Two-Career Family
n % n %

None 10 11 Prefer to be member two- 60 a7
Little 18 20 © career family
Some 35 - 39 Not sure prefer to be in 28 31
Much 27 30 two-career family
Total 50 100 Prefer to be member one- 2 2
) . career family
Do not plan to marxy 0 Q
Total 90 100

(ALl Participants) (Students Only)

Interest in Attending Addicional Programs Interest in Attending Additioral Programs

o %
Yes 60 74
Maybe : _ 16 20
_ Probubly not ' -] 6
101 Total 81 100

Yas
M=ybe
Tz bably no.

m ongo

(¥ im !
[N

lw*MH

Total 9
Q 29 oefice of Educational Rescarch, April 1976




PERCENTACES OF STUDENTS KESIOMDING TO I'tEMS BY SEX, CIASS, AHD PREVICUD Gikvie ™ WUTH TWO-UAREER FAHFITES

. - Pravious Contace Hith I
Sux Clusa Two-Caresr Familles ALl
Both
lewa Discussed  Pacents
i Enouwn Sltuatlon llave
Hale Fenale | Freslman Soplicwure Junfor Senlor | Concacc  Some Hith Sowe Caresrs
n~15 n=66 =20 n=24 n=21 n=11 n=8 =40 n=l9 n=18 n=H1

enreer family.

Obtained guma of mitch
matfon from progrom,

Expevlenced gomae or 2
chouge In accltods ap
of proguom.

Dafinicely prefer cha

carcer fowmlly.

Have dons sows or & lot of
previous thiinking about two-

tnfor-

loe E
raault

Lyis=

867,

L1-¥4

1%

047

B6Z

8%

641

797

837

507

8z

9207

YA

BEZ

567

667

50%
a4%

E0Z

15% 0L

50% 0%

95%

19%

6a7

100Z

‘N‘
[+
bl

8L

77

857

Bz

ERIC

Aruitoxt provided by Eic:
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Two-Career Family Program, Frequency Distributions, p. 2 April, 1976

Percentage of Students ''Definitely Percentage of Students Who Would
Preferring' Two-Career Family Come to Additional Programs

iscussion Groups 7. Class

ups wiiich included discussion 6l Freshman
child care Sophomore

Junior
Groups with discussions other 70 Senior
than child care

[

o
of

£

]
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APPENDIX E
EVALUAZION OF ASSERTIVENESS
TRAINING WORKSHOP




STUDENT EVALUATION OF

ASSERTIVENESS TRAINING WORKSHOP

Judy M. Richardson
and
Alice M. Thowmas
Office of Educatiomal Research
St. Olaf College

March, 1976
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On January 23-24, 1976, Eorty-four St. Olaf women attended an Assertiveness
Training Workshop.* The workshop was sponsored by the Mellon Grant, 'Women in
Careers: A Changing Perspective' and the St. Olaf Women's Studies Program. Be-
fore the workshop, students were asked to complete The College Self Expression
Seale'; the scores from this test were used as an initial measurement of asser-
tiveness. A copy of this instrument is provided in Appendix III. In order to
evaluate the workshop and determine its impact, a questionnaire was sent to
each participant two weeks after it had taken place. A copy of the question-
naire can be found in Appendix I. Thirty-one of the forty-four were returned,

a 707% rate of response.

Asgertiveness of Students Before the Workshu»

In "The College Self Expression Scale,' the possible ri.ge of scores was
0 (most assuriive) to 200 (least assgftive); The scores of the 44 St. Olaf
women attendlug the workshop were evenly distributed in a range of 46-148.
For the purpescs ¢f £his andlysis, the scores of the students were divided into
four equal groz:is, with th. first quarter being the most assertive ind the
fourth quarter being the least assertive. The rate of return differed slightly
for the four groups; 827 of those in the mész assertive (first group) were re-
turned; whereas only L% of ﬁher%ﬁést assertive (ﬁéurth group) were returned,

Thus, in this report, the initially more assertive women are slightly over-

representad.

Effectiveness of the Workshop in Producing

Change in Thinking and Behavior

Students vere asked to describe any changes in their thinking since the

workshop, and Lo indicate how significant they felt these changes, if any, were

*Zhe'warkshmp was cénﬁue;ed by Dianne .Johnson of Metropolitan Community College,
hinneapolis.

2
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to them. Of rhe respondents, 90.37 identified changes in their thinking and
described them as "somewhat" (61.3) or "quite" (29.0%) significant. When
responses to this question were analyzed by year in school, there were no
differences between the four classes. When change in thinking was analyzed

by assertiveness before the workshop, thers was a definite pattern for the less
assertive student to report more change in thinking than the more assertive

student. Of those in the third and fourth groups (lsw=i @ -nertive), 44.47%

and 50.0%, respectively, identified changes rbi~ falc ,er: quite significant.

of éhase in the first and second groups (most assertive), only 11.1% and 14.3%,
respectively, identified changes they felt were quite significant.

The students were also asked to describe any changes in thair actions or
behavicr since the workshop, and to indicate how significant they felt these
changes were to them. The respondents indicated somewhat less change in be-
havior than they did in thinking; whrreas 90,37 had identified changes i: :cheir
thinking which they described as either somewhat or quite sigﬁificant, only
64.5% identified changes in their behavior which they described as either some-
what or quite significant. When responses to this guestion were analyzed by
year in school, the seniors seesmed somewhat different from the other classes.
Although 77,8% of the freshmen, 71.4% of the sophomores, and 100.0% of the
juniors identified changes in their behavior which they described as either
somewhat or quite significant, only 30.0% of the seniors did so.

As was the case with change in thinking, there wa: s pattera r. .-
less assertive student to report more chacge in behav.sr than did the more
assertive student. Of those in the third and fourth groups (least assertive),
88.9% and 83.3%, respectively, idenﬁgfied changes they felt were somewhat or

quite significant, while only 55.5% and 28.6% of those in the first and second

©
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groups, respectively, did so.

QOverall Reaction to the Workshop and Attrition Rate

On the basis of answers to all irems, the questionnaires were classified
into three categcries of overall reaction to the workshop: positive, neutral,
and negative. Of all respondents, 64.5% were classified as nuritive, 16.1% as
neutral, and 19.4% as negative. There was a definite pattern for those who were
least assertive before the workshop to be more positive in their overall reac-
tion. Of the fourth g%aup (least assertive), 100% of the responses were
classified as positive; of the third group, 88.9%; of the second group, 57.l17%,
and of the first group, only 22.2%.

Because the workshop cgnéistad of th§§e sessions held over a two-day
periéd; onz of the indicators of a negative response was dropping out bafore
it was over., Students wers asked whether they misssd any sessions, and, if so,
why. Of all respondents, 64.5% attended all -2:gsioms, 16.l% missed one or more
because of a schedule conflict, and 19.4% missed one or more because they did
néc feel it worthwhile to attend all three, Deciding it not worthwhile to
attend all three sessions was related to assertiveness before the workshop.
0f the first and second groups (most assertive) 33.3% and 28.67%, respectively,
did not feel it worthwhile to attend all three sessions, whereas cmnly 11.1%
and none of the third and fourth groups, respectively, did so.

Comments by the students who did not feel it was worthwhile to attend all
the sessions are in Appendix II. In general, it appears that those students
felt tha2y had already dealt with the type of problems covered in the workshop
and had resolved them to their satisfaction. They were at a different stage,
concerned with how to cope, not with peers, but with those in authority.

The comments by some of those students who attended all the sessions and

3



who experilenced quite significant changes are also found im Appendix II. The
sesgsions for these students were obviously quite helpfual amd met their current

need of dealing with peers,

In summary, the workshop seems to have been successful im meeting the
needs of most of the women attending. Those needs were gemerally in being
aggertive in situations with peers. Changes in thinkimg as a tesylt of the
workshop were relatively high while the changes in behaviox were lass martked.
The students who reported the most thinking and behavier ckhinge and phe most
satisfaction with the workshop, were, in general, less asseartive than others
in the group before the workshop. Those for whom the workshop was less beme-
ficlal appeared to be at a different stage in their developmenrt and yere con-

cerned more about assertivenmess with those in authority than with peers.

m\
-~ f
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APPENDIX I o 53

ASSIRTIVENESS TRALNLNG FOLLOW-UP QUEST JONNAIRE Self kxpression Seoarpe?

In onef o haelpe graliagie and dotemmine the Lpace of the Assectiveness Tralnlng Workshop whieh you attended,
we woy L apewdae your btfof cusponses to the [ollowing quuselons. Plcase return ca the 0ffiee of Educa-
Elymal ez ged Ly the grclosy evelope by February 13.

Lo .t dgrouk olass 2, Plase check ecach of the sessions you attendad,
_ ?réihl‘;‘;‘lq Friday nighe
] Sopshormaor = — Saturday morplng
., unaloe . Saturday afternoon
P ~ —
Sermloe
P

3. 1t you d4d ot att g all thsree sessdocs, pleases explain:

L. 1f Y04 have nogices] any ezharceges in the way you fecl or think about things since Ehe workshop,

4) PMlensedeseribw pheses changas: ,

b) Pleyselmdicitehov s {gnlficant wor fael thase ehanges ara o you:

) Iﬂaig;‘l{.fic;;ﬂﬁ B
Someshat  of gnlf leant
o = Elag nr
— Qudte sizmnl flean: ,

5. 1f you have mordcecd gy =hinzes Lo your eefions or bahavior since tha warkshop,

2} Ilewsedescniba thee changes:

b) Plenge {odi cate how g 1gndfLcant you feel these changes are to you:
Insignlifant
formeyiaat gignlfdcame

— Quzte Hamp flea=mt

@ Do you feel the womkskaop wag vorthwhile to youl Why or why not?

7= If vy hove suggzestiors o £ vays the workshop might have been iemroved, plaass lisc chem:

§. Other capmmes, sugges tlocss;

g Tlank you for your help. 7
BT VIR geE fremprassdon et ls to dssise [ ele analysis of the results: Lt will ne€ be uscd to ldenclfy
‘O e I sjocua .

VP O S S £

PRSI
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APPENDIX II

COMMENTS ON THE WORKSHOP

Comnents by Students Least Favorable to Workshop Sessions

ession could have

"Lt seemed to be an introductory course. . . another se
[:;”

s
included applying for jobs, dealing with employers, et

"The workshop was geared toward women who had difficulty dealing with boy-
friends, butchers, ete. Not people like my boss, etc. People with power
over me and my life style are people I have difficulty dealing with
assertively,"

"I 'm conscious now about the difference between '"agressive' and ''assertive"
but there have been no behavioral changes."”
(Erom an assertive studeunt)

"I 'm more conscious of how I behave. I consider more how my actions/
inactions might affect others.'" (from an assertive student)

"It didn't address my needs . . . it addressed, I thought, more under-
classmen needs."”

"Am more aware of situations that require assertiveness in myself and in
others. Problems dealt with were those I had encountered several years

ago." : .

Comments by Students Most Favorable to Workshop Sessions

"] am more aware of my responsibility in determining how to handle situations .
and better at being able to speak out when I feel it necessary. The change

in my behavior and actions were quite significant and I feel good about it,"

"1 've stopped saying "we" when I mean to say "I". 1'm able to stick up for
myse lf in confrontations with friends, without feeling "aggressive."

"It forced me to think about why I act the way I do - admit it - and deal
with it., The workshop came at a perfect time for me . . . I'd formed bad
attitudes and was in an "intimidated" rut - but am now on the road to

recovary.'

"Before the class I used to feel uncomfortable when people attempted to
manipulate or disregard my rights. WNow, however, I am able to identify
exactly what bothers me and how to deal with it, that is, what action to

take or what to say."

"I feel I can be more zssertive in situations now, and realize, in general,
how to handle situations better, I don't act as nmon-assertive or aggressive
as [ did previously . . . rather than saying nothing or yelling, I talk more
homestly. Very enjoyable experience." .

"I am more aware of my nom-assertive behavior, and I am better able to eval-
uate its appropriateness. I'm somewhat more outspoken and less apologetic.”
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THE_COLLEGE SELF EXPRESSION SCALE

The following inventory is designed to provide information about the way
in which you express yourself, Please answer the questions by putting the

appropriate number in the space before the number. -
Alnmos t Always or Always -~ O
Usually -1
Sonetines - 2
Seldom - 3
Never ox Rarely - 4

Your ansver should reflect how you generally express yourself in the
sicustion. e , , - —

L. Do you ignore it when someone pushes im front of you in line?

2, When you decide that you no longer wish to date someone, do you have
marked difficulty telling the person of your decision?

3. Would you exchimge a purchase you discover to be faulﬁ}’?

4. 1f you decided to change your major to a field which your parents will not
approve, would you have difficulty telling them?

5. Are you inclimed to be over-apologetic? -

6. If you were seudying and if your roommate was making to much noise,
would you ask bim to sop?

7. s it difficult for you to compliment and praise others?
8. 1If you are angry at your parents, can you tell them?
9. Do you ipsist that your roommate does his falr share of the cleaning?

10, 1If you find yourself becoming fond of someone you are dating, would you
have difficuley expyessing these feelings to that persom?

about it, would you remind this person?

12. Are you overly careful to avoid hurting other people's feelings?

13. If you have a close friend whom your parents dislike and constantly
criticize, would you inform your parents that you disagree with them
- and tell them of your friend's assets?
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14, Do you find it difficult to ask a friend to do a favor for you?

15, If food which is not to your satisfaction is served in a restaurant,
would you complain about it to the waicter?

16, If your roommate without your permission eats food that he knows you
have been saving, can you express your displeasure to him?

17. 1If a salesman has gome to considerable trouble to show you some merchandise
which is not quite suitable, do you have difficulty in saying no?

18. Do you keep your oplnions to yourself?

19, If friends visit when you want to study, do you ask them to return at
a more convenient tlme?

20. Are you able to ezpress love and affection to people from whom you care?

21. If you were in a small seminar and the professor made a statement that you
considered untrue, would you question 1t?

22. 1If a person of the opposite sex whom you have been wanting to meet smiles
or directs attention to you at a party, would ycu take the initiative

in beginning a conversation?

23. 1If someone you respect expresses opinions with which you strongly disagree,
would you venture to state your own point of view?

24, Do you go out of your way to avold trouble with other pecple?
25, If a friend is wearing a new outfit which you like, do you tell that person so?

26. If after leaving a store you realize that you have been "'short-changed",
do you go back and request the correct amount?

27. 1f a friend makes what you consider to be an unreasonable request, are you

"” able to refuse?
28, If a close and respected relative were annoying you, would you hide your

feelings rather than express your annoyance?

29, If your parents want you to come home for a weekend but you have made
important plans, would you tell them of your preference?

30. Do you express anger or annoyance toward the opposite sex when 1t is justified?

31. If a friend does an errand for you, do you tell that person how much you
appreciate it?

32. When a person 1s blatantly unfair, do you fail to say something about it
go him?

103
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Do you avoid social contacts for fear of doing or saying the wrong thing?

If a friend betrays your confidence, would you hesitate to express an-
noyance to that person?

When a clerk in a store waits on someocue who has come in after you, do
you call his attention to the mattar?

If you are particularly happy about someone's good fortune, can you
express this to that persomn?

Would you be hesitant about asking a good friend to lend you a few dollars?

If a person teases you to the point that it is no longer fun, do you
have difficulty expressing your displeasure?

I1f you arrive late for a meeting, would you rather stand than go to a
front seat which could only be secured with a fair degree of conspicuousness?

If your date calls on Saturday night 15 minutes before you are supposed to

meét and says that Ehé (he) has tg sbudy for an important exam and cannot

1f someone keeps kicking the back of your chair in a movie, would you ask
him to stop?

If someone interrupts you in the middle of an fmportant conversationm, d@
you request that the person wait untll you have finished?

Do you freely volunteer information or opinioms in class discussions?
Are you reluctant to speak to an attractive acquaintance of the opposite sex?

If you lived in an apartment and the landlord failed to make certain
necessary repalrs after promising to do so, would you insist on it?

If your pérants want you home by a certain time which you feel is much
too early and unreasonable, do you attempt to discuss or negotiate this
with them?

Do you find it difficult to stand up for your rights?

If a friend unjustifiably criticizes you, do you express your resentment

then and there?
Do you express your feelings to others?

Do:yau avold asking questions in class for fear of feeling self-conscious?




CONCLUSION: OVERALL IMPACT
OF THE PROGRAM

A varilety of measures were used to evaluate the '"Women in Careers'" program.
For both men and women students, data were gathered in the following areas:
- a) choice of major; b) immediate post-baccalaureate occupation; c¢) attitudes
tovard the roles of men and women; d) expectations regarding level of education,
success in future work, and life-~styles; and e) use and evaluation of the Career
Counselor, Career Advisory Panel, and women's studies caﬁfses, Questionnaires
and evaluation forms were also used; primarily with women , to gather additional
information on the helpfulmness of programs and their perceived impact. Career
Advisory Panelists were also asked to assess the programs they were involved in.
Each of these measures contains weaknesses which prevents it from serving as an
exact measure of the impact «of the programs, yet, when considered together,
these rough measures allow an overall assessment of the program's impact on St.

" Olaf college.

Impact om Women Students

The data gathered on women students presents evidence of only slight change
in women as a whole in the direction of the goals of the program. For women who
were'dirEE;ly involved in the program, however, the data suggegtwthat the program
nad some impact on most of them and considerable impact ou a few of them.

In choice of major, some change was found away from traditianél sex-role
expectations. More women graduates in 1977 than in 1974 chose to major in pre-
dominantly male fields, and fewer chose to pursue graduate é;uiy in predominantly
female fields.

For random samples of women, we found no evidence of change from 1976 to 1978
in attitudes toward the roles of women and men or in expectations regarding level

of education, success in future work, or life-styles. Despite this lack of
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change in the women as a group, differences were found between women who indi-
cated they had taken part in one of the three major parts of the program and
those who had not, both in attitude toward the roles of women and men, and in
expected life-style. Participants showed greater support for nontraditional
sex roles, less support for defining roles in terms of obligations and restric-
tions, and greater career orienmtation than did nonparticipants.

The data on immediate post-baccalaureate occupations of women graduates
did not provide much evidence of change during the period of the program. Al-
though there was a decrease from 1974 to 1977 in the percentage of female students
choosing the typically female occupations of teaching and nursing, there was no
evidence of an increase in the number selecting typically male occupations. In
addition, no evidence was found that the occupations of women who participated
in the "Women in Careers' program differed significantly from the occupations of
St. Olaf women as a whole, The occupations of women in the classes of '76 and
77 who had seen tﬂe Career Counselor or attended the fall, 1976 career planning
retreat were very similar to the occupations of the classes of '76 and '77 as
a whole.

Women who participated in the various aspects of the '"Women in Careers" pro-
gram definitely felt it had an impact on them, however. Women who took women's
studies courses gave them a higher rating in amount learned than was received by

he average St. Olaf course using voluntary course evaluation. Women students

also indicated that they felt these courses had definite personal impact.
The majority of the women who participated in Career Advisory Panel (CAP)
programs or utilized the services of the Career Counselor indicated that they

found them helpful, and that they felt these programs had some impact on them.

Many of the changes described by these students were in areas that one would not
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addition, few students indicated that the program caused them to make a decision
they might not otherwise have made, although statements that they felt encouraged
were common.

Although the women who participated in the various parts of the "Women in
Careers' program clearly found them valuable, the small amount of overall change
among women students may be disappointing to some of the program's supporters.
Alﬁh@ﬁéh there are many possible explanations for this apparent lack of change,
two seem particularly worthy of consideration. One is the time frame Linvolved
in most of the research. Many of the women studied had been exposed to the pro-
gram for only onme or two years out of their four years at St. Olaf, and the atti-
tude measuraes were taken only two years apart, im 1976 and 1978. 1t is probably
unrealistic to expect much change in such a short period of time.

A second possible cause of the small amount of gbserved overall change
might be the numbers and type of students served by the program. Our data indi-
gate that in Spring, 1978, just under half of St.galaf women had either consulted
with the Career Counselor, had contact with a CAP, or taken a women's studies
course. About a third indicated they did not know about the career counseling

service, and about a third indicated they did not know about the CAPs. The

ditional attitudes. The differences in attitudes and expectations found between
participants and nonparticipants, while possibly indicating impact of the pro-
gram, may also indicate that program participants held less traditiomal views

to start with. If the more career-oriented women were the ones who took part

in the program, then their initially high career qrieﬁtaciaﬁ may explain why

they described the impact of these programs in terms of encouragement, informa-
tion, and opened alternmatives, but rarely indicated it affected a major decision.
It may be that in order to have had much overall impact on St. Olaf women, the

program would have had to have reached out to serve a higher percentage of women




students, not just those most career-oriented.

It is not uncommon, however, for new services and programs to attract as
early participants those persens who seem to need the services least. (Fac-
ulty development programs are good examples of ,this,) Thus, it is probably
unrealistic to think that a much higher percentage of women students could

have been reached in the first three years of the program.

Impact on Men Students

The data gathered on men students suggests a pattern of impact similar to
that found for women students, Slight changes were found for men as a whole in
the direction of the goals of the program, and the men directly involved in the
program indicated that it had impact on them.

The changes found for men as a whole were different from those found for
women as a whole, however. Whereas women's choice of major showed some change
away from traditional sex-role expectations, men's did not; in fact, the percen-
tage of men choosing predominantly male majors, both graduate and undergraduate,
increased between 1974 and 1977. Whereas no changes were found for women as a
whole in attitudes toward the roles of men and women, some attitude change was
found in men. In 1978, men students showed greater recognition of equal ability,
greater support for equal opportunity, and greater acceptance of women's studies
than they had in 1976. As was the case with women students, no changes were
found between 1976 and 1978 in men's expectations regarding level of education,
success in future wark; or life-style.

Although the numbers were small, most of the men who had seen the Career
Counselor, had contact with a CAP, or taken a women's studies course, indicated
that Ehey felt these programs had had some impact on them. Ratings of impact
were particularly high for women's studies courses. In addition, Ehéfe was some

evidence that the men who indicated they had participated in these programs were
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more supportive of women's careers than were men who had not.

In the random sample of students surveyed in the spring of 1978, about one-
fourth of the men indicated they had consulted with the Career Counselor, had
contact with a CAP, or had taken a women's studies course, which was about half
the participation rate for women. When we consider that many of these activi-
ties were limited to, or primarily addressed to, women, and that none were specifi-
cally addressed to men, this participation rate seems f%irly high. Alﬁh@ugh
the small amount of change in men as whole and the small number of men partici-
pating indicate that there is clearly more work to be done with men students in
the area of changing sex roles, the extent of impact on men during the first
three years of the program seems encouraging when we consider that most of the
program's efforts were directed at women.

In summary, the various measures used to evaluate the 'Women in Careers"
program show that, although there was only slight evidence of change in the
student body as a whole, the program had definite impact on some students énd
some impact on many students, both male and female. The evidence suggests that
the "Women in Careers' program has made a reasonable beginning at developing
in St. Olaf students new awareness and sensitivity toward the changing roles of

women and men.



